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INTRODUCTION 
As part of an effort to produce 
alternative master plan ideas to be 
used as a basis for funding requests 
and guides for development, the 
Minnesota Center for Arts Education 
applied to the University of Minnesota 
Center for Community Studies (CCS) 
for design assistance. Through CCS, a 
University of Minnesota Department of 
Landscape Architecture class spent 
several weeks during the Spring of 
1991 investigating the problems 
inherent to the site and developing 
potential master plans to address these . 
This report represents the 
culmination of the students' work and is 
presented to the Minnesota Center for 
Arts Education in hope that the ideas 
will inspire the best possible 
development of the site. The Center 
can use the student design ideas to 
generate discussion as part of the 
planning process. Final planning and 
design should be undertaken with the 
assistance of professional landscape 
architects and other involved parties. 
PROBLEM STATEMENT 
The Minnesota Center for Arts 
Educations, located in Golden Valley, 
applied to the Center for Community 
Studies for assistance in developing 
master plan alternatives which would 
address the following issues: 
1. Improvement of the central 
pond area which currently floods and is 
unsightly. 
2. Changes which would reveal 
the site's function as a school of the 
arts . 
3. Suggestions for additional 
vegetation and for better management 
of the existing vegetation. 
4. Sites for recreational 
opportunities. 
5. Sites for educational 
opportunities, display of art, recitals and 
performances. 
CLASS PROCESS AND 
OBJECTIVES 
In the Spring of 1991, the 
University of Minnesota Department of 
Landscape Architecture Grade I studio 
undertook analysis of the campus of the 
Minnesota Center for Arts Education . 
The students investigated the problems 
inherent to the site and interviewed 
students, faculty and administrators. By 
utilizing both artistic and scientific 
methods, they developed a series of 
site maps, verbal descriptions and 
design concepts. These were 
ultimately used by each Team as a 
basis for generating their final master 
plan ideas. 
GOALS 
Combine function and artto 
design a place with a special kind of· 
beauty, a beauty appropriate for a 
school of the creative arts. 
CONCLUSION 
We invite you to study the three 
master plan ideas and the analyses that 
led up to these designs. We hope they 
might be used as a base to provide 
direction and generate ideas and 
discussion towards the development of 
the site of the Minnesota Center for Arts 
Education. 
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STAGE OF 
PRECISION -
PART ONE 
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THE SOIL 
The Minnesota Center for Arts 
Education is built primarily on cut and 
fill soils. Fill is generally similar to the 
soils that are nearby. The 
surrounding areas, including the 
football/soccer field,consists of 
Glencoe silty clay loam and peaty 
muck. Most of these soils have 
severe restrictions because of poor 
drainage. The only soil that does not 
have these severe restrictions is the 
Hayden loam soil that is to the south 
of the site. 
The water table in the Glencoe 
clay and peaty muck is usually at or 
near the surface of the soil. Both 
these soils have moderate to slow 
permeability and are subject to 
ponding. The natural structure of the 
soil is destroyed during the grading 
process of filling, causing slow 
permeability in the fill soil as well. Fill 
areas are generally on poorly drained 
material such as peaty muck. 
The implications of these poorly 
drained soils are severe restrictions 
for most uses. The chances of 
hazardous flooding and frost heaving 
are high. If these soils are used for 
building sites, drainage is needed 
and the foundations need to be above 
the water level. Pilings are 
recommended for buildings on peaty 
muck and fill, as fill is subject to 
continual settling. Because of the 
high water table, there are severe 
limitations on septic tanks. Unless 
drained, these soils generally contain 
4 
marsh and sedge vegetation. 
Artificial drainage is necessary to_ 
grow most trees or shrubs. There is 
moderate to severe limitations for all 
recreational uses including paths and 
trails. Extensive drainage is 
necessary for most uses on this site. 
Paul Andersen Jr. 
Ann Eberhart 
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THE WARMING SUN, THE 
COOLING WIND 
The campus academic and 
dormitory spaces are oriented inward to 
a common grassy area of gently rolling 
terrain with a shallow pond, creating a 
''fish bowl" effect. As this common 
ground is used by students and faculty 
as circulation and an extension of their 
learning and residential environment, 
effects of sun, wind, and water have a 
direct impact on the way this space is 
used. 
the central yard is open and 
exposed to the elements from the south. 
Slight protection is offered from 
scattered plantings of ornamental trees. 
The music and storage building are 
cast in shade as the sun rises from the 
trees planted on the eastern face. 
The southern periphery of the 
campus is protected by a semidense 
wooded edge providing cool shade on 
the south face of the music and 
dormitory buildings during the summer. 
Winds from the west are strongly 
felt on the path between the dormitory 
and storage buildings and along the 
western edge of the academic building. 
The academic building acts as a buffer 
thus one feels vulnerable and exposed 
when coming around from behind the 
structure to the east or west. 
. The central pond is not large or 
deep· enough to have a cooling effect 
along its edge other than that of 
psychological relief. 
6 
Drainage is slight on the flatter 
ground, creating standing water over 
much of the site. 
Fran Kiesling 
Vera Westrum 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
I 
I 
I 
I 
I 
I 
I 
I 
,-
\ 
- ~U'lrf'".,.a,w,.t \ 
. •'"'9• ,o ...,..,. .. ._. I 
I 
I 
. ........... ..... 
0 
' 
7 
THE FLOW OF FRESH WATER 
The flow of water across the 
Minnesota Center For Arts Education 
is controlled by sheet flow, swales 
and drain lines. Sheet flow covers 
the largest area of water flow on the · 
site. Swales and drain lines are 
responsible for regulating the greatest 
volume of water . The central pond 
acts as the collector for this water from 
both on, and partially off the site. In 
addition to sheet flow, the water 
enters the pond through two inlet 
drains and exits through one drain 
pipe where it then flows to the public 
sewer system. Fluctuation in the 
water level of the pond occurs when 
collection of water into the pond 
exceeds the existing storm sewer's 
capacity to drain water out of the 
pond. The water level also fluctuates 
when the evaporation from the pond 
exceeds input from runoff. Typically 
this occurs during long periods of dry 
weather. 
Paul Andersen Jr. 
Ann Eberhart 
Dave McCarty 
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THE LIVING MA TE RIAL OF THE 
SITE 
The tree plantings on the site 
give one a sense of disharmony. This 
is due to the convergence of three 
disjointed planting schemes; two 
demonstrate human intervention, and 
the third appears natural. 
The original, formal planting 
scheme is still apparent in the . 
plantings of crabapples and conifers 
which are located throughout the site. 
Other examples would be the 
roadside and parking lot plantings of 
green ash and Lombardy poplar. 
, The second planting scheme is 
the haphazard plantings done by 
environmentally concerned 
individuals. An example of this 
planting scheme is the single ginkgo 
tree. 
Remnants of local plant 
communities also exist on the site. 
Examples of this third scheme are 
cottonwoods and poplars springing 
up in the old football field, redtwig 
dogwoods around the pond and a 
scattering of native oaks in a natural 
appearing setting. 
This succession of plants has 
occurred due to several years of no 
maintenance. Many of the trees and 
shrubs are overgrown and need 
pruning. Others have died, leaving 
holes in the landscape. 
10 
Another area of disharmony is 
the lack of mass plantings around the 
school which would connect it with 
the other buildings which are tucked 
into vegetative areas. 
Tim Clemen 
Bill Ohland 
Lynnette Smith 
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THE SITE CONTEXT 
The Minnesota Center For Arts 
Education in Golden Valley is located 
along State Highway 55. The site has 
a secluded feeling except on the north 
side where it faces the highway. A 
quiet residential area borders on the 
west, but this is blocked from the 
largest portion of the site by two 
vacated and empty dormitories. 
Forested hills lie to the south and east 
· and a large grassy field dividing the 
woods on the east from the site suggest 
a country location. When you are 
behind the main building, in the middle 
of the Center's property, almost no . 
noise can be heard with the exception 
of singing birds. Once one steps 
beyond the protection of the building, 
however, we are immediately 
reminded of the presence of Highway 
55; in sight and in loudness. The lawn 
surrounding the pond behind the main 
school building provides an area free 
of the highway's distractions, 
imbued with the quiet naturalness 
of the woods hugging the site. 
12 
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AUTO AND PEDESTRIAN 
MOVEMENT 
The entry drive into the school 
grounds is asphalt, generously spread 
with loose gravel and sand. Although 
it may look a bit sloppy, its condition 
seems solid and satisfactory for slow 
traffic. Stress cracks are evident on 
the paving surfaces but are not severe. 
There are no designated pedestrian 
paths along the front of the academic 
building to the parking lots. Activity at 
the front of the building for most of the 
day is minimal. Students and staff 
arriving in the morning and departing 
in the afternoon result in only two busy 
times in this zone. 
The parking lots seem generous in 
size to accommodate daily needs. 
They were only half occupied on the 
two times of observation. The 
condition seemed generally good, 
although there were flooding problems 
on the northwest and southeast sides 
of campus. 
Broken asphalt was noted both at 
the rear'garage and collection service 
area behind the academic building 
and along the western side of the 
dormitory. 
Attention has been given in layout 
of pedestrian paths so that they do not 
conflict with automotive traffic except 
near the parking lots where 
pedestrians must. use the same 
movement ways as vehicular traffic. 
All buildings on campus are 
accessible via concrete walks which . 
are generally in good condition. 
14 
Stress cracks are evident but did not 
seem problematic. 
Evidence of standing water as well 
as erosion sediment were noted at a 
few locations. The walks often follow 
topography along low points. This is 
true in the flooded areas. 
Students tend to cut across turf 
areas in two locations, suggesting 
changes in pavement may be 
indicated. A short-cut is often made 
between the academic building and 
the music building and from the T-
exchange by the pond to the dormitory. 
Main circulation routes for · 
pedestrians on campus are those 
between the dormitory, main building 
and the music building. 
Norm Vork 
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THE ROLL OF THE LAND 
The slopes on this site are for 
the most part flat to nearly flat. There 
are four different categories dividing 
the site, but two dominate. The 
slopes from 0-4% take up about 65% 
of the site. 
In general, it is a slightly rolling 
site on the inside. It has been ignored 
on the outside. The landform is 
flowing but not graceful. The slopes 
• over 8% are for the most part isolated. 
If it was not for the mounds that hold 
the walks into the _old dormitories, 
there would be minimal steep slopes; 
just the hills to the northwest and 
southeast remain. Functional swales 
for drainage also are integrated into 
the slopes. 
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Tom Whitlock 
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UNDERGROUND UTILITIES 
The main underground utilities 
found on the Minnesota Center for Arts 
Education campus were laid out 
incrementally during three successive 
construction phases ending in 1977. · 
Original connections to city water, gas 
and electricity were made during the 
first phase, including the academic 
building and the two older dormitories. 
Main connections were made through 
the boiler building and the academic 
building, connecting the two dorms in 
a series. Buildings are heated by 
steam from an oil burning furnace 
system. The oil tank is specified to be 
2 to 6 feet below grade. Later 
connections were made to the new 
music building and new dormitory from 
academic building connections or from 
those existing on the west side of the 
system. 
Incoming water is indicated from 
two opposite connections on the 
architectural plans; The sanitary 
sewer connection is almost due south 
from the music building. Storm drains 
connect various parts of the site but do 
not effectively move enough water off 
the surface. Periodic flooding of 
basements occurs. The detention 
pond has at least three overflow drains 
connecting the storm sewers, yet the 
pipe diameters are too narrow to move 
water off _site swiftly. 
18 
Bill Delaney 
Mary J9ckson 
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SITE USE AND ACTIVITIES 
Although the high school campus of 
the Minnesota Center for Arts 
Education has great potential as an 
inspirational setting for group and 
individual use and activities, it is 
presently being underutilized by the 
faculty, staff and in particular, the 
students. 
Site use, illustrated on the site use 
and activities map has been divided 
into three categories: high use, 
moderate use and little or no use. 
Activities are listed on map according 
to location. 
The most used areas of the site deal 
with movement between dormitory and 
academic building, the faculty and· 
visitor parking lot, an area behind the 
garage and beneath an oak tree 
behind the dormitory. 
Areas moderately used by the 
students are the woods, the football 
field and to some cfegree the open 
spaces between the circulation paths. 
The unmowed field and the woods 
provide privacy and retreat from the 
general school population.The open 
space between the walkways are used 
occasionally for active recreation such 
as frisbie throwing and catch and 
passive recreation such as reading 
and sitting. 
The remainder of the space on the 
site receives little or no use. 
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Veronica Anderson 
Kris Williams · 
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STAGE OF 
ROMANCE 
PROJECT ISSUES 
The Minnesota Center for Arts 
Education , located on Highway 55 in 
Golden Valley , is situation on the 
grounds of the previous Lutheran 
Bible College, giving the campus a 
secluded feeling only 1 O minutes 
from downtown Minneapolis. 
_ The arts high school maintains 
a position of high visibility. 
Established two years ago, it is set up 
as an exemplary model for arts 
education, being one of only five 
programs nationwide, while trying to 
blend in unobtrusively with the 
Golden Valley community. 
The residential campus, of 
which two-thirds of the student body 
live on the site, fosters a strong sense 
of collaborative effort. Peer support is 
given to performances and exhibits. 
. Students demonstrate a strong 
' awareness of current political and 
ecological iss,ues and have shown 
concern for the campus in the form of 
spending a few hours a week working 
around the school. 
Set on gently rolling terrain 
with a wooded edge, the academic 
and dormitory buildings orient inward 
toward a shallow pond that attracts 
mallards, geese and a woodchuck. 
Currently, the common green is used 
as a path; simply a means to get from 
one place to another. In the hopes 
24 
of strengthening the_ high school's 
sense of identity, attention must be 
given to making this space home for 
the students in providing places for 
creative expression of their work and 
opportunities for recreation and play. 
By providing gathering spaces for 
public performance, the community 
can be encouraged to· take part in this 
creative environment. 
Vera Westrum 
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PROJECT ETHICS AND 
PROJECT DECISION MAKERS 
Each group member 
possesses her or his own personal . 
reasons for wanting to work on this 
design - identification with the 
students and wanting them to have a 
quality residential experience, 
affiliation with the staff and wanting 
them to have better facilities, and a 
belief in the arts and the importance 
that plays in the creative process. 
But professionally as ideal 
designers we cannot take a partisan 
position. Our discussions have lead 
us to ask the questions: Who are the 
decision makers and who are those 
being served by these decisions. 
The school is home to almost 
two-thirds of the students. 
Residential institutions offer a unique 
opportunity to learn and design from 
a team perspective; that is, those 
clients most directly affected by the 
outcome should have formal input 
· into the design, and into how the 
design will be actualized. A series of 
panels or discussiort groups could be 
formed to encourage clients, i.e. 
students and staff to react to design 
proposals. A final design could be 
reached by consensus. 
A host of environmental 
information about the history an.d 
present condition of the site needs to 
be collected. This information 
can be collected from members of the 
participant group . 
. The decision-making points are: 
1. Collection of information 
from clients. 
2. Collection of physical 
information from the site. 
3. Process to be used for final 
decision making . 
4. People to make the final 
decisions . 
Fran Kiesling 
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PROJECT PROCESS 
In the Concept Test Model of 
design there is an attempt to combine 
the intuitive and analytical modes of 
problem solving. By doing this you 
" are not taking a linear approach but 
an approach where there are many 
intersections, where new ideas are 
interjected. This approach is 
appropriate for the Minnesota Center 
for Arts Education because the site 
has many nonphysical issues that 
must be explored. 
The site provides us with 
specific goals for design, but it also 
has less precise goals from which we 
must explore and evaluate 
alternatives from this larger range of 
possibilities. The specific goals 
· include improving the central pond 
and its drainage to the less specific 
goals involve finding the best way to 
reveal the arts school and its people 
through the landscape. There are 
issues at this point that have not yet 
been uncovered. 
· Since there are a range of 
goals in this project, there should be a 
range of rational processes used. the 
technical rationale could be used on 
many of the issues off the site. It 
seems that the goals are common 
about much of the site (like improving 
drainage) so the technical approach 
would be appropriate. On the less 
specific goals and issues that might 
be controversial, the ecological 
rationale must be used. We must take 
. into consideration that there are many 
people with different interests in this 
26 
site. Our design process should be 
one that has many opportunities to 
return to prior steps and evaluate. 
Tom Whitlock 
SYNTHESIS 
The Minnesota Center for Arts 
Education is a community that is 
characterized by energetic, creative 
people. The campus, however, 
reflects much of the opposite. 
The users of this site desire a 
landscape that reflects their·unique 
image. Through the Concept Test 
Model of design we can take both the 
intuitive and analytical issues of the 
site and turn this into a site that is 
usable to the students as well as a 
plan that shows their artistic nature in 
the landscape. The goals have been · 
established and the site introduced, 
now design will follow. 
Tom Whitlock 
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ANAL YT/CAL SKETCHES 
Bill Ohland Tim Clemen 
The view looking west along the Administration Building's vertical and horizontal 
edge is contrasted by the sinuous path and the biomorphic canopy of the trees. The 
transition between inside and outside is abrupt; occurring in one step . 
Once again, looking west across the 
pond, one's eyes gently bounce across 
the landform and vegetation until they 
land in the neighbors' backyards . 
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The pond is a focal point. You are 
drawn to this space physically from 
different areas on the site . 
')7 
This axon demonstrates the 
relationships of the plant materials to 
the structures, and also shows the 
existing circulation pattern. 
28 
A large flowering crabapple seated on 
top of the rolling landform gives the 
passerby a shady enclosure within 
which to rest but still remain open 
visually to the rest of the site. 
From this intersection a single path has 
been beaten. Along the path there are 
no gathering places for casual meeting. 
You get the feeling of transparent walls 
holding you in . 
' 
This sketch demonstrates how the 
sidewalk rides on the back of the 
landform carrying the observer to the 
Music Building. This building is 
nestled into the landform and 
surrounded by woods which afford 
· those in this area with the opportunity to 
hear pleasant bird songs. 
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The hills located around the old dorms 
break up the gently rolling landscape of 
the campus. They don't enhance the 
creation of useable space. Functionally 
it is a barrier to the physically impaired . 
The mass/void diagram portrays the 
relationships between the biomorphic 
paths and the rectilinear buildings . 
The energy in the rolling topography comes to rest in this large field . 
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A DAY IN THE LIFE OF THE 
CAMPUS 
Ahhh. I do so enjoy waking up 
to singing. It's a wonderful way to 
ease into the morning. My trees are 
home to such a variety of birds. This 
"is my favorite part of the day, the sun 
is not quite up, the traffic is light on 55, 
the buildings are dark and the kids 
are still asleep. Oh, hi Virginia! 
Looks like it might be a nice day. 
There is some real sweet clover over 
toward the boiler house. 
Here comes the sun glinting off 
the Music Building and easing toward 
my pond. The trucks should be 
arriving soon. Such a variety each 
day, always food trucks of course, and 
then those garbage guys twice a 
week. Boy, are they heavy!·· 
. It's 7:45 AM - LOOK OUTI 
Here they come, rushing to classes, 
students from one direction and 
teachers from the other, all 
converging at the Academic Building. 
Things should be relatively quiet now 
until lunch. Good time to bask in the 
sun and concentrate on a little 
photosynthesis. Hope that lawn 
service gets out here soon. My grass 
is getting pretty shaggy and unkempt. 
Gosh, 4 o'clock already. I was 
enjoying this lazy spring day so much 
the hours have just rus~ed by; but 
yes, the dorm is open .and the walks 
are again full of kids tramping back 
and forth. 
I wish more of my day could be 
occupied interacting with the 
students. They're always busy inside 
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and only rarely seem to lay on my 
grass, relax under my trees or reflect 
on the glories of life sitting next to my 
pond. I feel like my rolling, grassy 
hills are used mostly to hold 
walkways on which people rush too 
and fro from building to building. I 
really felt important that day of the 
dance concert - lithe bodies bounding 
about my pond and into the woods. I 
felt so·alive, like I was an important 
part of the overall experience of this 
. school. I believe I offer a lot of 
opportunities for improvement and am 
not unfamiliar with change. I have 
come a long way in the last two years 
from 7 foot high grass, weeds, 
garbage and barren buildings to . 
what's here today. 
· Oh good, here come some kids 
out for an evening of frisbee throwing. 
Sure looks funl 
Ahhh, 9:30 and the sun is 
setting on another day. The buildings 
are quiet, the kids are all inside arid 
all my littfe animal friends bedding 
down for the night. 
Lynnette Smith 
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A DAY IN THE LIFE OF A 
STUDENT 
Scene: Walking across the lawn on 
the way to the Academic Building. 
Time; 8:00 AM 
John: The same things every day, 
day after day. Don't get me 
wrong. It's better than my old 
school. 
Mary: I know what you mean. 
School from 8 to 4, dinner from 
5 to 6 and then what, practice, 
study, sit around in the dorm 
and watch MTV. 
John: If we just had a place to go to 
get away from school once in 
awhile. 
Mary: Yeah, that would be nice. · 
John: At my old high school we had 
this place where we could just 
hang out and kick back without 
tons of people around . 
Mary: Sometimes when I . 
need to just get away from it all 
I go for a walk in the woods or 
over by the old football field. 
John: Yeah the woods. That's 
where I like to go walking back 
home. 
Mary: Well, I'll talk to you at 
lunch . 
John: See ya at 12. 
Scene: Later in the cafeteria . 
John: Man it's hot in here! 
Mary: Could these people from 
Viking Catering make this stuff 
taste any worse? 
John: I wish we could go sit under the 
crabapple tree and eat in the 
shade . 
Mary: Yeah. I wish we still had the 
willow trees. I loved to sit there 
and watch the critters swim 
around in the pond during 
lunch break. 
John: Lets wrap up our lunches and 
go outside! 
Mary: Forget the food. Let's just go 
and lay on the grass and take a 
nap. 
John: Sweet plan. We still have 45 
minutes before classes start 
again. 
Scene: After a 45 minute nap on the 
lawn, the students headed back 
inside for their afternoon studios. 
John: What are you going to do 
tonight after rehearsal? 
Mary: I think Paula, Stephanie and I 
are going to take the bus to the 
mall. Want me to sign you up 
. too? 
John: Not for the mall. John and I are 
going to the Y to lift weights 
and run. But you could sign us 
up for that. 
Mary: I'm kind of getting sick of 
hanging out at the Y or the 
mall. I wish there was to do 
around here. Byel 
John: See ya. 
After school John and Mary go to the 
Y and the mall, as discussed earlier. 
After returning home, they study and 
around 11 PM it's "lights out," bed 
check and sleep. 
Luke Syd~w 
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STAGE OF 
PRECISION -
PART TWO 
INTERACTIONS: SOIL, WATER, 
LIVING MA TE RIALS 
At the site of the Minnesota 
Center for Arts Education, the cycle of 
interactions between, soil, water and 
living materials are an integral part of 
the ecological evolution of the site. 
This cycle starts with rain bursting 
forth from a cloud and falling to the 
campus. Where some of it flows as 
runoff down to the pond and storm 
sewers, some evaporates and some 
is taken up by plant materials for 
nourishment. Then the water. 
eventually returns to the atmosphere 
through transpiration. The rest of the 
water trickles down through the soil to 
, the saturated layer (water table} and 
· eventually to the ground water layer. 
One problem inherent to the 
site is that the water table is close to 
the surface, the soil above it is super 
saturated and drains poorly and thus 
much standing water is evident. The 
plants are affected in a negative 
manner due to this heavy, soggy soil. 
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Because of this it is .evident that 
moisture tolerant plants, such as 
weeping willows and dogwoods 
would thrive in these conditions. 
Lynnette Smith 
Tom Whitlock 
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ART AND THE LANDSCAPE 
An examination of selected 
historical, sociological , psychological 
and ethical factors indicates the 
varied ways in which art exerts 
influence on culture. 
Sociologically, art expresses 
the views and emotions of the artists 
living in our society. The artist also 
attempts to portray, through art, the 
new ideas of the day. Art offers to 
minorities and those from subcultures 
an opportunity to make statements 
about their experience and its 
meaning. Art gives dimension to 
subcultural positives and articulates 
meaning for those living outside of 
the mainstream culture. At the same 
time, art fosters class distinctions. 
Art offers a challenge those 
living in relative comfort and safety to 
see in a different way, if only briefly 
and incompletely. When the 
connection is successful and the 
meaning carried, then art is cutting 
through the advantage and giving the 
viewer a different way to see. 
From the transformation of personal, 
individual meaning artists find 
common threads which have a 
meaning or meanings of a particular 
culture, yet which may have a 
different meaning or no meaning of 
other cultures. 
Some artists are unable to 
move past the limits of the culture in 
which they are producing and are 
seriously affected by race, gender, 
class or religious distinctions. 
Psychologically, art makes a 
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statement that can result in a viewer 
taking action. Perhaps the artist is 
pointing out an injustice or the art is 
drawing feelings from viewers; they 
may laugh, cry, or be left in awe. Art 
can serve as a memorial to a person 
or event. 
Art manifests values and ethics 
and can be an inter- and intracultural 
vehicle for thinking about and 
discussing ethical issues. For 
example, can poetry come from 
· violence? What is the significance of 
Maplethorpe's photographs? The 
dynamic tension between our highly 
valued personal freedoms and the 
powerful need we have to censor 
what appears to threaten social order 
is nowhere more clearly apparent 
than in the arts. Art displays what a 
society holds to be true, hopefully, 
giving the viewer different ways to see 
and to recognize these truths. 
There is a temporal quality in 
art's significance to· culture. 
Historically, art can define an era or 
reflect a cultural period; Art shows the 
progression of a cultures ideas 
through time. It can compare an 
earlier era to a latter era in the same 
cultures. A historical analysis of art 
would show what societal and cultural 
values change over time. Art may 
also be cyclical in the sense that 
artistic styles and trends resurface 
and can be identified through time. 
An artist's work may be 
unappreciated during her or his 
lifetime, yet be highly valued during a 
later period. It is also true that an 
artists vision may be severely 
restricted by a support for a current 
value system and the subsequent 
work may be determined at a later 
time in history to be without merit. 
How much of an impact does 
art have on the current norms or 
folkways of a culture. Some art is 
able to change the direction of 
cultural development. A basic 
environment can simultaneously 
foster and squelch creativity and 
artistic expression. Design as art, is. 
It carries its meaning within it. Here is 
connotation. Design that is for art 
accommodates. It tells something 
and its primary meaning is as a place 
where activities are to be expressed 
or experienced. A major task for 
designers in landscape architecture is 
to decide to what extent we are 
creating space as connotation and to 
· what extent space is to accommodate 
other expressions, such as dance, 
theatre or sculpture. The landscape 
is something to be in as well as 
something to look at. 
"To wake the soul by tender 
strokes of art, to raise the genius and 
mend the heart ... " The goal is the 
union of abstract thought with natural 
form. 
Fran Kiesling 
Bill Ohland 
Luke Sydow 
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Project Goals 
The primary goal for the 
Minnesota Center for Arts Education 
is to promote a unified campus for 
students and faculty by providing 
comfortable outdoor spaces for 
academic and residential use that, 
taken together, will manifest a sense 
of "community." 
I. SOCIAL GOAL 
A unique characteristic of the 
Minnesota Center for the Arts is that 
students reside on campus while 
attending school. This raises the 
following objectives: 
• creating a front yard and· 
backyard atmosphere 
• 
• 
• 
• 
• 
• 
for the residential 
students 
enhancing interaction 
between students and 
community 
providing- private 
spaces 
providing spaces for 
large gatherings 
providing recreational 
areas 
maintaining a sense of 
personal freedom 
maintaining an 
atmosphere of creative 
expression 
11. FUNCTIONAL GOAL 
As a school for the arts, the 
landscape should accommodate 
artistic expression and fulfill the 
student's functional concerns 
through: 
• 
• 
• 
• 
• 
• 
emphasizing transitional 
spaces from outside to 
inside 
creating a clear sense of 
entry 
improving the circulation 
pattern 
providing performance 
space 
improving on-site storm 
water management 
adding low maintenance 
vegetation 
Ill. ECOLOGICAL GOAL 
The site's ecological processes 
should fulfill educational objectives 
while maintaining a balance between 
the human and natural ecosystems 
by: 
• 
• 
• 
providing a design that 
works with, not against, 
on.:site ecological 
capacities 
correcting the current 
hydrological conditions 
· enhancing native 
species to emphasize 
. cyclical nature of 
Minnesota climate . 
.From these objectives, an 
exploration of the landscape palette 
creates a receptive environment that 
evokes creativity, ecological 
awareness, and a sense of personal 
and communal space. 
Tim Clemen 
Vera Westrum 
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STAGE OF 
GENERALI-
ZATION 
MASTER PLAN 
ALTERNATIVE 
An element that drove the 
design was the inward -looking 
character of the site and its effect on 
both residents and visitors . Using 
the landscape as a palette, front and 
backyard spaces were created for the 
dormitory building. The common 
green area and pond brings vitality to 
the site and holds one's interest. 
The vitality stems from the proposed 
private spaces and new areas of 
recreation. A playful and free spirit is 
captured in the amphitheatre, 
expressed and molded into living art, 
bringing together the students and 
faculty in order for them to express 
their creativity. 
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Tim Clemen 
Vera Westrum 
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MASTER PLAN ALTERNATIVES 
From a site with a 
monastic feeling we redeveloped it in 
·the style of a village. The village 
elements include all the existing 
buildings, a village green or 
commons area and a paved 
circulation pattern system. The public 
nature of the village commons is 
tempered by private spaces created 
around the dorm by the use of tree 
plantings and berms. Outside the 
village lie the formal entry, the stroll 
garden, the woods and the service 
area. The designated art spaces 
function as transitions between the 
the inward looking village and the 
outside areas. 
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Bill Ohland 
Fran Kiesling 
Luke Sydow 
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MASTER PLAN AL TERNA Tl VE 
In this design we explored the 
landscape palette in an attempt to 
create a variety of personal and 
communal spaces to better serve the 
needs of students and faculty. We 
have designed a large central green 
that is defined by direct walkways 
between the three main buildings. 
These new walkways divide the 
central areas into two unique 
environments. One recessed area 
contains the pond, the opposite side 
is raised and contains space for art 
display, play or relaxation. 
Periodically along the path there are 
circular niches for private 
conversation or study. By careful 
arrangement of vegetation and mass 
plantings we have created a formal 
entrance, front and back yards for the 
dormitory and a large open area set 
aside for activities such as tennis and 
volleyball. Additionally, just to the 
west of the playing field, a terraced 
green, is proposed which can be 
utili~ed for drama and dance 
performances, as a gallery, or as a 
place to sit and enjoy the morning sun 
and afternoon shade. Our design 
provides a powerfully ordered 
landscape which accommodates the 
special needs of this unique 
community. · · 
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Lynnette Smith 
Tom Whitlock 
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ALTERNATIVES EVALUATED 
In reconsideration of our three 
preliminary master plan design 
schemes, we recognized the 
strengths of each master plan 
alternative, and yet, further discussion 
revealed individual weaknesses of 
each. At this point, we, as a group, 
agreed to utilize the strong points in . 
order to create a more cohesive 
formal design vocabulary in the 
synthesis of a fourth master plan. 
A common weakness of all 
three preliminary plans was in not 
addressing the potential of the water 
on the site; the pond was left in it's 
original shape. Ambivalent in it's 
current form, the pond is ineffective in 
terms of function and as a design 
element. 
Because the circulation pattern 
is a primary concern for an 
educational institution, greater 
emphasis needs to be given to 
sequential movementthrough the site 
in terms of how people move through 
space and the way in which paths are 
used to clarify the design, both 
through outdoor spatial relationships 
and in connection to the buildings. 
The ·entry is made bold 
through a series of dramatic moves. 
Arrival at the site is achieved by two 
single lanes running parallel to the 
academic building. The road is 
canopied, creating an allee effect 
· which opens up onto a circular drive 
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around a fountain in front of the 
building. Gently rolling hills undulate 
from the fountain out to the edges of 
the site. 
In the new plan,landform is 
manipulated to underscore the form 
adapting to each specific area. In the 
commons area the formal sunken 
pool is juxtaposed with the Informal 
elevated amphitheatre. The public 
gathering space to the west of the 
academic building is a series of 
terraces which may function as a 
reception area. 
Junctions that allow transition 
from one space to another are 
developed to respond to the 
surrounding architectural context. 
Diversity of ground plane to 
canopy is used in the design to soften 
the angularity of the rectilinear 
elements. Integration of the pastoral I 
romantic with the classical / formal 
manifests itself in the landscape 
symbolic of the dynamic tension 
between the faculty's professional 
responsibilities and the student's 
desir~. for creative expression. 
Fran Kiesling 
Vera Westrum 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
·• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• .. 
• I I 
• 
• 
• 
• 
• 
• 
• 
• 
• 43 
• 
• 
ILLUSTRATIVE MASTER PLAN 
In this design we explored the 
landscape palate of landform, 
vegetation, and structure in an 
attempt to create a variety of personal , 
and communal spaces to better serve 
the needs of students and faculty. 
To achieve this, we defined a 
set of criteria that would address the 
social, functional, and ecological 
issues of the site .. We chose to design 
the campus in a formal manner by 
using the dialectics of light and dark 
values, elevated and recessed 
landform, public and private space, 
and authority and freedom to 
generate ideas. We further 
elaborated on these l;>y using tne 
design vocabulary of rand pons, 
allees and terraces. By the layering 
of plant materials, a human scale is 
achieved where the eye may be 
drawn from ground level up to the 
infinite realm of the sky. " 
Hard lines and surfaces are 
softened by plant material, giving 
formal spaces a romantic 
atmosphere conducive to creativity. 
The pond water level 
fluctuates, creating a variety of water 
tiers that change in relation to the 
adjacent raised hill. 
The dynamics manifest in the 
landscape palette are illustrative of 
the way in which people relate to 
each other and to their physical 
surroundings. The proposals brought 
about here are offered in the hopes of 
encouraging the students and· faculty 
of the Minnesota Center for Arts 
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Education toward a more creative and 
welcoming environment. 
Lynnette Smith 
William Ohland 
Tom Whitlock 
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DETAIL OF ENTRY 
_ In the transition from one space 
to another the initial impression of 
entry has the distinction of 
announcing place by the sense of 
pride and the feelings of identity 
conveyed by the people who use it . 
At the Minnesota Center for 
Arts Education, the entry makes an 
impact on the faculty and students 
that must cross its threshold, and on 
the surrounding community as 
neighborhood homeowners and 
commuters that drive past the site on 
a regular basis. 
Circulation patterns connecting 
the Arts Center with Highway 55 
must accommodate people being 
transported by the automobile, public 
transportation, and on foot with a 
clear access to the major features of 
the campus by offering diverse 
experiences in each of the respective 
means of travel. 
By using native stone and 
indigenous plant materials.a winding 
sequence of hardwoods, prairie 
grasses, and blooms can be 
wrapped around the entry drive in 
more closely spaced intervals as one 
approaches the Academic Building 
using color and texture to punctuate 
the anticipation of arrival. These 
spaces will form small alcoves to be 
moved through and as a means to 
display the artworks created by the 
students . 
Vera Westrum 
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DETAIL. OF 
FRONT ENTRY DRIVE 
In designing the front entry 
drive I followed the formal approach 
of our master plan which uses the 
elements of circles, allee's and 
terraces. The master plan also used 
several dialectics, raised and 
recessed, light and dark, and freedom 
and bondage. In this process I chose 
to use the dialectic of the circle and 
the square with allee's of tree's to 
compose my front entry design. The 
circle drive is centered in a large 
square 180' x 180'. The circle itself 
has a radius of ss: allowing ample 
space for buses to turn around in. To 
break up the power and dominance of 
the large circle I created four 60 x 60 foot 
brick paving squares in each corner . 
The corners that overlap into the circle 
are preserved for the display of 
sculptures. Walkways surround the 
square with allees of trees. The 
center of the circle is a clearing for 
lingering. It also is the crossroad of 
two allee's . This formal approach is 
consistent with the formal aspects of 
the master plan and allows for a clearly 
defined entrance to the school. 
William J. Ohland 
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DETAIL OF COURT YARD OF THE 
ACADEMIC BUILDING 
In this design of the rear court 
yard of the academic building, the 
landscap~ palette of vegetati9n, 
landform and structure was used to 
better integrate this space into the · 
bigger picture of the entire master plan . 
The major intention for this 
space is to have an outdoor eating 
area as well as to create a large 
gathering area in front of the 
academic building . 
· Because this is the first 
impression people get of the inner 
campus, I wanted this space to have 
its own character, but yet respond to 
the rest of the design. You enter into 
a large circular area. The triangular 
paving repeats the form of the two 
largest elements on the site. Directly 
to the south there is aterraced garden 
with a reflecting pond in the 
foreground. The garden is planted 
with flowering perennials. The vertical 
feature is repeated in the background 
with a row of weeping willows. The 
' water from the reflecting ·pond runs 
· underneath the walk to the dormitory 
and into the triangular pond . 
Directly to the west of the 
entrance is another set of terraces (or 
steps) that lead up to the shaded lunch 
terrace. There will also be an entrance 
from the lunch room to better serve 
those crying lunches to the terrace. 
This area will overlook the triangular 
pond and the contrasting knoll on the 
other side. 
In this design, the court yard 
will better serve the ·students and 
faculty by creating a central gathering 
space for improved social interaction 
Tom Whitlock 
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DETAIL OF CENTRAL 
. COMMONS AREA 
This is the central commons 
area, the axis from which radiate all 
pathways between buildings and 
major areas of interest and activity. 
This area is divided into two parts, the 
pond and the knoll. These are 
juxtaposed in orientation, further 
reinforcing the dialectic of formal and 
informal. 
The pond is bordered by turf . 
The edges are of fieldstone and 
double as seating for easy interaction 
with the pond. The varied edges and 
layers create different patterns as the 
water level rises and falls. Near the 
bottom of the pond the stone is more 
jagged and haphazard in orientation, 
much as the students when they 
arrive at this school - skilled, but their 
artistic abilities not yet honed. At the 
upper most layer, the edges are more 
uniform in orientation and smooth, 
just the students when they graduate, 
refined, polished and focused, yet 
unique and special as artists and 
individuals . 
To the east of the pond is a 
gently terraced green bordered by a 2 
foot high retaining wall which can be 
utilized for seating. From this grassy 
knoll one can gaze over at the pond, 
recline under a tree, practice a scene 
from a play or a dance, draw, paint or 
just relax. The area is large enough 
to be used for dance or theatrical 
producti.ons and is also ideal as a 
gallery for display of the student's art 
work. The trees scattered about the 
top bring a bit of th~ woods into. the 
center of the campus .. 
The commons is a public 
space designed for multiple uses by 
students and faculty, a place to be 
used and enjoyed . 
· · Lynnette Smith 
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DETAIL OF THE PUBLIC SPACE 
EAST OF ACACDEMIC 
BUILDING 
The design for the formal 
presentation space East of the 
Academic Builiding gives new vitality 
to the previously undefined area of 
the grounds . 
The original flow of the land 
has been reversed and now slopes 
upwards, away from the building, in a 
series of gentle grassed steps that 
serve as an aid to circulation . 
Intended for graduation, large 
fundraisers or other formal events, the 
area is triangular in shape. Trees 
provide a sense of enclosure . 
Ground cover and plantings abound 
under the trees, flowing out to mix 
with the turf . 
Three openings in the trees 
provide access from the parking lot, 
the school commons or the front of the 
academic building and are marked by 
small, flowering trees and laid stone . 
Fran Kiesling 
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DETAIL OF AREA 
SURROUNDING SOUTHWEST 
SIDE OF MUSIC BUILDING 
This individual design 
resembles a common origin, when 
separated the design stands alone 
calling to larger forms evoking a . 
image of harmony, meaning, and 
beauty. As the various elements of 
the design come together they 
compose new meanings. 
For example, the arc of the 
ampitheatre together with the arc of 
the landform create a flowing 
biomorphic line. By contrasting the 
sense of the movement of the two 
straight entry paths with the flowing 
spaces of the ampitheatre and the 
large open space to the south, 
inventing a sense of freedom to aid 
the students in their creative pursuits . 
As the students and faculty 
bring together their unique 
experiences, the ampitheatre _ 
provides a type of outdoor classroom 
encouraging participation in 
performances and creating a sense of 
community. A sense of community 
was also extended from the forest. 
The existing single tree near 
the west side of the building seemed 
naked and without meaning. By 
drawing the forest out around the 
backside of the ampitheatre a 
connection was made. The fore5t 
community now embraces area . 
Offering an interaction between the 
pedestrians as they walk through the 
over arching limbs of red oaks.and 
bordering honeysuckle perhaps 
noticing the subtle changes . 
Tim Clemen 
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INDIVIDUAL PLAN 
The area just north of the dorm 
could play a major roll in the students 
life. The students currently walk in 
and out of the dorm to go to and from 
the classrooms. The lack of useful 
space, in what could be called the 
students front yard is an. area that has 
many potential uses. The best 
possible use in this area is to create a 
series of spaces for the students to 
call theirs, a place to escape from the 
· crowds of the study lounges and 
become involved in out door 
activities. These spaces provide 
opportunities for students to talk to 
each other, read, contemplate, watch 
passers by, eat and just relax in a 
smaller more personal scale . 
The old dorm that is currently 
being used for limited storage could 
be converted to a recreation/student 
center for the people living in the 
dorm. The area in front of the old 
dorm has been changed to create a 
group of spaces that could involve the 
students in some quieter activities . 
, The earthen berm on either side of 
the entrance gives the privacy to the 
people behind them. Behind the 
berms there are a few level changes 
that further delineate the spaces. 
The entire area around the old 
dorm is built up, this helps create the 
space in front of the entrance. The 
other area that further encloses the 
curved entrance area is a patio type 
area. This area is designed more for 
gathering, talking with a friend and 
people watching. 
With these different types of 
spaces the students will have both a 
place to go and a strong sense of 
belonging in the their front yard. 
Luke Sydow 
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MINNESOTA CENTER FOR ARTS EDUCATION 
TEAM II DESIGN 
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THE STAGE OF 
ROMANCE 
PROJECT ISSUES 
The Minnesota Center for Arts 
Education is not a typical suburban high 
school. Junior and Senior students 
compete for placement in a program that 
focuses on visual and performing arts in 
a campus setting. 
The austere campus was 
inherited, not chosen. At the center of 
the campus is a pond with a graded, 
grassy slope. A vast expanse of lawn 
with a few scattered trees contrasts with 
the stark white building facades. The 
campus environment should be 
nurturing and comforting, not unsettling. 
The cultural life within the school offers 
comforts and inspiration, whereas, the 
physical environment leaves students, 
faculty and staff feeling somewhat cold 
and abandoned. 
A major physical problem on 
campus is the lack of appropriate 
drainage. Improper grading of the site 
creates drainage patterns that dump 
enormous amounts of water into the 
central detention pond and soak 
building foundations making the campus 
feel like a quagmire in times of heavy 
rain. Damp bottom areas also make for 
unhealthy living conditions for the 
sparse vegetation. The landscape is 
traveled through but with a minimal 
sense of meaningful experience. 
75 
There's a need for more definition of 
space. Circulation patterns could be 
improved by creating a clearer sense of 
directional guidance for the entire site. 
Offering great opportunity for focus at_ the 
core of the campus, the pond is given no 
prominence. Since the school's arts 
curricula are conducive to either outdoor 
performance or exhibition, the school 
could use an outdoor theater and 
spaces for oration and relaxed 
entertainment. The current landscape 
belies the fact that visual arts are an 
important aspect of the school's 
curriculum. It does not offer a visual 
feast or inspirational sensations to the 
artist. 
Among the school's 
cultural issues is the monastic feeling 
the students encounter. Because the 
location of the site is several miles from 
downtown Minneapolis, an isolation 
occurs that makes the students feel 
unrelated to the rest of the Twin Cities' 
arts community. Active, creative 
teenagers need an inclusive lifestyle 
instead of this feeling of seclusion. 
Useful outdoor recreational activity 
areas are sorely lacking. A special 
population of students who live on 
campus must feel this disparity most 
profoundly because the campus is their 
home for nine months. They need 
places conducive to relaxing, escaping, 
doing non-academic activities and 
interacting with others. 
With closer examination of these 
physical and cultural issues, viable 
design options can address these 
problems. Creative solutions will 
improve on the existing inspirational 
atmosphere and could have . 
tremendous benefits to the quality of life 
on the campus of the Minnesota Center 
for Arts Education. 
Jane Benson 
C. Elaine Brubaker 
C. Colston Burrell 
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PROJECT ETHICS 
As designers, we can provide more 
than solutions to problems. We offer the 
unique ability to shape the environment 
to influence the way people feel, think 
and experience their lives. We gather 
detailed information, values and ideas to 
use as a design basis that will create a 
meaningful environment for the 
students, faculty and staff. With a 
thorough understanding of these needs 
and problems, viable alternatives can be 
presented to reach final appropriate 
solutions . 
Our ethical position as designers 
lies somewhere between being 
objective and idealistic. In the best 
interest of the clients, it's the designers' 
job to be objective in raising appropriate 
issues and being attentive to them. For 
example, a client may think they want a 
particular area design~d in a cert_ain 
way, yet it may not be in the best interest 
of user needs or environmental health of 
the landscape. In such a case, , 
alternative solutions would be 
suggested with a full explanation of the 
underlying reasons . 
On the other hand, designers may 
also take an idealistic approach in 
dealing with the design process. In 
doing so, the designers aP.proach th~ 
project using both the-ideals of the client 
and themselves. HoWever, in dealing 
with the environment, soil conditions, 
vegetation, etc., total idealism is seldom 
possible. Therefore, objectivity would 
need to set in and alternatives would 
again ·be presented. 
By using both methods in 
combination, the design process is 
, dealt with as objectively and 
idealistically as possible in achieving 
the project's design intentions. 
PROJECT DECISION MAKERS 
The design process should not 
occur in a vacuum. Participant, client, 
and design groups should be part of this 
process. In this instance, participants 
are students, faculty and staff of the 
Minnesota Center for Arts Education. 
The client group is the school 
administration and the State of 
Minnesota. The design group is the 
Grade One students from the University 
of Minnesota's College of Architecture 
and Landscape Architecture. 
It's the design group's job to come 
to an informed decision about the issues 
at hand arid the best solutions to those 
concerns. As spokespeople for the 
landscape, it is important that we create 
a hierarchy of values and interpret them 
in design terms. Input from the 
participant and client groups is essential 
for a successful design. Thoroughly 
exploring their needs and wants helps to 
build a firm foundation on which to base 
a design that's suitable and applicable . 
The participant group has 
established the broad program for 
initiating the design process with 
practical concerns of water 
management, beautification and image 
development. The program also 
included input from the students who 
feel that the campus is not meeting their 
recreational and emotional needs. 
Armed with this template for 
informed information gathering and 
decision making, the design group must 
interact with the client group. Insight into 
practical and emotional considerations 
can be gained from this direct 
interaction. Both the participant and 
client group should be brought back into 
the design process on an interim basis 
to make sure the design concepts are 
addressing their needs. Ultimately the 
final design involves joint approval from 
both of these groups . 
Jane Benson 
C. Elaine Brubaker 
C. Colston Burrell 
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PROJECT PROCESS 
Several design approaches can be 
appropriate for and useful to the 
Minnesota Center for Arts Education 
design project. The intuitive approach 
(comparable to Lyle's Romantic Stage in 
the design process) is a good place to 
begin -- exploring the site, looking 
around at what's there, reacting, 
discovering what physical, cultural and 
emotional aspects stand out, 
remembering our own high school days, 
talking to students and faculty, imagining 
the site in other seasons. It's important to 
translate these feelings and impressions 
into the language of landscape via such 
things as typology, weight and texture, 
light and shade, public and private 
enclosure, prospect and refuge. 
Next should come the 
information gathering, analytical stage 
where lists and maps with technical 
information such as climatic conditions, 
soil and water conditions, slope, 
existing vegetation, environmental 
constraints are generated. This would 
also be the time to do community 
research and the stage in the process 
to gather participant input and to create 
hierarchies and matrices. Ideally, too, 
this should be the stage in which to do 
historical research into the life and 
landscape of other boarding high 
schools and the other five arts high 
schools i_n this country. 
The trnal design.stage should 
utilize the intuitive and analytical 
information in co.~bination. This· 
information would be sorted and 
integrated to reach several alternative 
design solutions that . 
appropriately answer the needs and 
desires defined by the design problem . 
The client would then examine the · 
options, and comments would be 
solicited. Finally, the designs would be· 
amended to best integrate the ideas of 
the designer with those of the 
Minne~ota Center for Arts Education. 
SYNTHESIS 
The overriding goal of the 
Minnesota Center for Arts Education 
design project is to integrate the 
physical environment with the 
educational, cultural and social life of a 
campus that functions both as a learning 
and a living space. The design 
concepts for the campus landscape 
must uphold the high standards of 
excellence found inside the walls of this 
institution. 
The design process must produce 
a fusion of the design strategy with the 
practical aspects and expectations of 
those involved. .Analysis ,of hydrology 
and soils provides· information 
necessary to correct the grading 
problems. Soil, slope and microclimate 
information influence how vegetation 
will perform. Slope, microclimate and 
circulation will influence how and where 
space is articulated. Inspiration for the 
design should be sparked by the 
creativity, energy and sense of 
community at the school. For the 
students, faculty, and staff, there should 
exist a satisfying and diverse 
environment beyond academics. The 
campus landscape should be a place for 
all the participants in the life of the 
school, to learn, produce, grow, and to 
share each other's accomplishments 
and company. 
. Jane Benson 
C. Elaine Brubaker 
C. Colston Burrell 
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ANALYTICAL SKETCHES Da_ve McCarty 
Ann Eberhart 
These sketches show the area near the academic building. We focus 
here because this is one of the most used spaces of the site. It is also the site 
that has the greatest potential for future restoration and improvement. 
_....,,,,,,,,...~--
The above perspective, drawn from the northwest, looking toward the music 
building, shows the openness of the central space. This openness results in 
an unco f ,1. ble "on stage" affect. 
79 
. - :...--- . . ~ 
--~=2·- ~......,! 
--~ ~ -- ·-lllk- -~. 
-=-=~ .,,,-: ~- - -
. - _::::s?Y,,; - • . ~- -
A view to the abandoned football field-: 
This space lacks character but is 
· spacious enough fo accommodate 
numerous possible uses. 
A view of the poorly drained and 
uncared for playing field, serving 
no specific function at this time. 
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These analytical sketches portray the character of the area surrounding the 
dorm building. This space is important because this is what the students 
consider their home away from home and should, therefore, be a comfortable 
.and relaxing setting. · 
A view toward the dorm. Changes to landform and addition of vegetation could 
help define a space for dorm residents . 
-A perspective toward the dorm. A more 
consistent planting scheme could unify _ 
this side of the campus. 
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A view behind the dorm building. 
Regrading and redefining the forest 
edge could make this a more inviting 
and usable backyard space . 
A perspective from the dorm into the 
central space. The addition of 
vegetation would give more definition 
to the pathway circulation . 
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A DAY IN THE LIFE OF THE 
CAMPUS 
It was so exciting to finally be used 
again. After several years of neglect, I'm 
proud to be the campus of the 
Minnesota Center for Arts Education, but 
sometimes I get depressed. Some days 
I feel like the flooded forest of the 
Amazon basin. During the rainy season, 
water flows through me and stands in 
my low spots. Only my highest ground 
escapes total inundation. When the 
rains subside, I am left high and dry. My 
soggy soils shrink and compact, 
excluding life-giving oxygen and making 
plant growth difficult at best. Where feet 
trod on my wet soil, there are now 
lifeless, barren paths. 
I'm proud of my lovely pond, but now 
its banks are eroding. The turf that 
covers them is little more than green 
pavement that accelerates runoff as it 
flows to the lowest point. My topography 
slopes gently down to the pond, but 
there are some problems with the way I 
was graded. Lush gardens and places 
to relax on my banks would be a dream 
come true. The trees growing within my 
borders are fine trees, but there are so 
few of them. Even more unsettling is the 
way they are haphazardly strewn over 
my lawn with no intent or forethought. 
It wasn't always so bare around 
here. Once the edges of the pond were 
graced with graceful willow trees. Their 
deep roots held the soil and utilized the 
moisture, the cool shade was enjoyed 
by everyone. They're gone now. It 
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would feel good to replace those trees 
and create spaces around the campus 
that the students would use and enjoy. 
I watch the students and how they 
respond to my seasonal changes. Now 
that it's spring and the weather is 
warming, they want to be outside. My 
grass is green, cool and inviting, but the 
openness must be intimidating, so only 
a small part of my grass ever gets 
enjoyed. But, the students are 
wonderful and have taken an active· role 
in sprucing me up. They purchased 
some bulbs and planted them last fall so 
now I have some bright colors to 
complement the chartreuse buds of my 
new spring vegetation. 
My disorder seems distressing to the 
students. They pass by, seldom 
stopping to rest in .the shade of my trees 
or to sit by my tranquil pond. They seem 
to like to rest between classes or at the 
end of the day, but they need more ~~/ 
places for these activities. I used to 
have a track and ball field where ~, 
students could get some exer?ise, but ~~ 
now the field has grown over in tall ~ 
grass and saplings. I'm sure I could be 
made more attractive and useful to the 
students. There's so much potential in 
me that has never been tapped. All I 
need is a team of talented designers 
with clever ideas, and I'll feel as fresh 
and invigorated as these stude1rls in 
springtime. 
Jane Benson 
C. Elaine Brubaker 
C. Colston Burrell 
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A DAY IN THE LIFE OF A 
STUDENT 
May 15, 1991 
Dear Marsha, 
Well I've almost survived my first 
year here at Minn Arts. The chemistry 
final might blow the whole thing. 
Anyway, I miss you and it'll be great to 
be back home for the summer. Yes, I 
even miss the Falls. My plans to live 
in the big city and hang out with great 
artists didn't really materialize. I 
expected something a little more 
charged, but school has had its good 
points and next year a bunch of us 
seniors (if they let us off the hook for 
that party in the woods ..... ) are going 
to try and negotiate a little more 
freedom. Remember all that 
loneliness I wrote about in the 
begining? Well, that's over. In fact ........ 
more later. 
I guess it's been a good 
experience to live away from home. I 
got to decorate my room with collages 
I made from stuff I tound in the woods 
- and you'd be surprised at what I've 
found. At home, mom always made 
me leave such masterpieces in the 
barn. Speaking of woods, do you 
remember the sort of council ring we 
made in the woods one summer and 
tied stuff to the trees? The mangy 
woods behind the music building 
could use something like that.' We 
don't really have a place to go. And 
for those gloomy winter nights we 
could use someplace better than that 
musty living room. I swear I'd quit 
smoking if we had a big fireplace 
room with lots of glass around (with 
screens) and funky old couches and 
rugs. There's also this big overgrown 
field that is great as a meadow but a 
couple of tennis courts wouldn't 
hurt(you wouldn't believe how out of 
shape I am--even with the dancing). A 
few times this spring we've had, well, 
picnics right near where the field · 
meets the woods. Near the RR tracks . 
Its drier and warmer there than in the 
woods and seems pretty far away . 
It's spring, so where are the 
flowers? I'd kill for a bunch of 
daffodils. What were those seminary 
folks thinking? -- Not about spring 
that's for sure. I would have planted 
some myself last fall if I'd known . 
Anything popped up at home yet? By 
the way, I think it's time you wrote 
again. I miss your great letters -- I 
know you've got finals and all -- but.. .. 
Speaking of school work people are 
practically living in the studio now that 
final projects are due. And there 
never seems to be a way to just take a 
quick break and sit out out on the 
quad which is coming to life a bit with 
apple blossoms and some noisy frogs 
in the pond. I'm going to need a 
tractor trailer to lug all my stuff home. 
I've got to keep extra clothes in the 
studio and of course extra sneakers 
(actually hip boots might be more 
appropriate -- it's so ~et around 
here.) And rehearsals go on forever . 
This first graduation here is going to· 
be quite a show. you'll be here next 
year for my graduation, right? Anyway 
I don't know where they're going to 
put all the people they're expecting. 
We need an outdoor theater kind of 
space, like Delphi. No mountains 
here but it could orient toward 
something else. I can see it now --
rave reviews for Minn Arts outdoor 
production of "Swamp Thing V". 
"Such a realistic set!" they all said. 
Maybe this summer some 
weekend we could take the bus 
down. It would be neat to see what 
this place looks like then. And we 
could go to the Blues Festival. I've 
also invited several folks up to the 
Falls to visit. When do you think I 
should mention this to my dear 
parents??!! 
Can't wait to see you! Give Scruffy 
a big pat for me. 
Miss you. love, Becky 
Jane Benson 
C. Elaine Brubaker 
C. Colston Burrell 
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STAGE OF 
,PRECISION 
PART TWO 
-
INTERACTIONS: SOIL, WATER, 
LIVING MATERIALS 
Water flow and water exchange 
across the site of the Minnesota School 
For the Arts is extensive. Swales, in 
combination with natural topography 
and emphasized land features, create 
an on site surface collector in the form 
of a pond as a drainage basin for the 
entire site. Water moves into this basin 
primarily from the west and exits to the 
east. At the east end it drains into a 
culvert and into the municipal sewer 
system. 
Due to the local soil structure, a 
high ground water table exits. 
Excavations to one or two feet below 
grade yield water in a matter of several 
minutes. This high water table makes it 
difficult for many types of trees to grow 
properly. 
The proper growth of trees on the 
site is important for the cycle of 
evapotranspiration. The natural 
cycling, or recycling, of water into the 
atmosphere by trees helps to establish 
a dynamic ecosystem. Active flow of 
water in this manner creates a good 
growth environment for trees and other 
v~getation as part of their normal biotic 
function. Trees remove water from the 
soil through their root systems. As it 
cycles through the tree, the tree filters 
out impurities. Water is then released 
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back into the atmosphere by 
evaporation ·from the leafy vegetation of 
the tree. Evapotranspiration prevents 
stagnant reservoirs from forming. The 
natural biotic filter provided by the trees 
removes toxic pollutants from the :11ater. 
(Not necessarily chemical toxins but 
natural toxins.) This constant flow of 
water caused by evapotranspiration 
creates healthier soils to support growth 
in the form of microorganisms to 
support vegetation which supports 
animal life. Animal life and the larger 
end of the spectrum, .humans, are 
capable of being supported by a11d 
returning support to this natural cycle. 
Dave Roho 
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ART IN THE LANDSCAPE 
Performing, visual and literary 
art forms are creative expressions of 
· the human spirit as interpreted and 
expressed from the souls or inner 
selves of those creating them. These 
expressions often reflect issues and 
icons inherent i'n current society. With 
little exception, art is a reflection of 
our culture and, in turn, our culture 
turns to the arts to better understand 
itself. As communicative media, arts 
are vital to cultural survival and 
understanding, yet it is very subjective 
in both process and in presentation. 
Likewise, the landscape can 
be an artistic expression that elicits 
feelings and meaning pertinent to our 
times and culture. Landscape design 
may respond to social and community 
. issues dr may profoundly influence 
the way people think and feel. As an 
artistic medium, landscapes are at 
human scale or greater and create a 
total experiential package. Viewers 
aren't always aware of these 
landscape meanings, yet they may 
have a pervading effect. Unlike an art 
piece created for viewing, the 
landscape is created for the spatial 
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experience and auality of meaning 
that it brings those experiencing it. 
The landscape together with 
performing and visual arts can be 
very powerful. Performance or visual 
art in concert with the landscape can 
heighten the meaning of all media 
involved, thereby enlightening the 
participants and viewers to new 
awareness and understanding. Such 
experiences, in tandem, have the 
ability to better extract the beauty and 
meaning of the total expression. As 
students of the arts, being able to 
experience this education in an 
environment of greater meaning can 
lead to pronounced inspiration and 
creativity. . 
In redesigning the landscape 
for the Minnesota Center for Arts 
Education, several goals eme'rge from 
this thinking. The landscape must not 
only be a plac(,3 to display or perform 
art, but an environment to present and 
inspire artistic opportunity as well. 
This will be manifested by creating 
dialectic spaces within the site that 
inspires depth of thought for the 
student to engage and react within. 
Hopefully, this will also aid in the 
students' disc9very of the self. For 
these students, art is their expression 
of life. Their education is an 
expression of the desire to play an 
active role in recording and evolving 
our cultural motifs and standards. 
C. Elaine Brubaker 
C. Colston Burrell 
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PROJECT GOALS 
FUNCTIONAL GOAL: 
To create order and usuable space 
and achieve potential of site. 
functional objectives: 
-improve drainage 
-improve entry and parking 
-improve transitional spaces 
-create active and passive recreation 
areas 
-incorporate outdoor performance 
and exhibit space · 
-enhance circulation for pedestrains 
and vehicles 
-utilize existing microclimates and 
create new microclimates 
SOCIAL GOAL: 
To make students and faculty feel 
comfortable and at home on campus . 
social objectives: 
-create gathering places and intimate 
places _ 
-design spaces to make opportunities 
for and encourage creativity 
-improve relations with the 
surrounding residential community 
-create a diverse and identifiable · 
landscape for a variety of emotional 
and educational responses 
ECOLOGICAL GOAL: 
To work with and enhace the 
ecosystem of the site . 
ecological objectives: 
-use vegetation as part of drainage 
. improvement . 
-create awareness of ecological 
values 
-connect indoors and outdoors 
-enhance pond 
-highlight seasonal variation 
-utilize and expand woods 
SYNTHESIS: 
To express in the ecosystem and the 
human activity spaces of the site what 
it means to be a participant at this 
special arts high school . 
Jane Benson 
Dave McCarty 
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STAGE OF 
GENERALI-
ZATION 
MASTER PLAN ALTERNATIVE 
This design explores the 
dialectic between the theatre as 
public space and as the private 
domain of those for whom the arts are 
a lifestyle. A hierarchy of space is 
choreographed to combine classical 
romantic order with modern cultural ' 
whimsy. This landscape expression 
. conveys the attitude that art is 
timeless yet timely, and without 
human participation is meaningless. 
The entry sequence clearly 
articulates the school's front door 
while providi~g a sense of campus 
bound~ry. Like a stage curtain, 
symbolic folds of the entry vegetation 
screen the visitor from the upcoming 
performance yet provide occasional 
peek-a-boo glimpses as if the curtain 
has been <?Pened. Parking is · 
concentrated to eliminate confusion. 
(?nee inside the campus, you 
are behind the curtain or backstage 
for classes, rehersals and down time. 
The pond area is enlarged to provide 
the campus focal point or stage. A 
footbridge enables the students to 
cross ·the stage rather than walk 
around it. Surrounding paths 
promote interaction with the stage. 
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The undulating pond shape playfully 
connects the adjacent activity areas 
making the variety of spaces feel part 
of a whole. Vegetation provides 
dramatic sight lines in guiding 
participants to different acting areas 
on the site, and, like flats on a theatre 
set, covers unsightly maintenance 
buildings. The additional tree roots 
help in solving the water run-off and 
erosion problems. 
Behind the pond, an informal 
amphiteatre is carved from the land. 
Spaces are created for singular, small 
group and campus-wide activities. In 
the woods, a meandering path leads 
to a small clearing surrounded by 
woodland wildflowers. The path 
opens onto a more social version of 
the clearing experience. From this 
point, the participant may enter the · 
landscape's main theatre or the 
adjacent rehearsal hall. 
In conjunction with our 
synthetic goal of having the site 
express what it means to be a 
participant at this special arts high 
school, the landscape we are 
pro~osing conveys a spatial quality 
~es1gn~d to encourage participation 
in creative expression. 
C. Elaine Brubaker 
C. Colston Burrell 
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MASTER PLAN ALTERNATIVE 
We tried to think about the meaning of 
a school for the arts and came up with 
the phrase "freedom of expression"--
especially relevant these days we 
thought. We designed our plan to 
paraphrase this concept. This meant 
planning a variety of places for a rich 
palette of possibilities such as an 
outdoor theater and an outdoor 
exhibit space. We also wanted to 
extend this concept beyond the 
academic sphere because students 
don't stop being artists between 
classes or at the end of the day. Thus, 
we incorporated private spaces, 
gathering places and recreation areas, 
shaping these with the vegetation and 
landform. We also paid attention to the 
transition spaces such as the entry and 
where the buildings meet the site to let 
· the spirit of the school flow comfortably 
from indoors to outdoors and also to 
, and from the larger community. We also 
opted Jor a design that w~s ecologically 
diverse. As artists too, working in the 
medium of the land, we think this 
diversity is beautiful. To this end our 
. plan draws attention to the woods and 
the pond. We added nature paths, an 
area of native grasses and a variety of 
vegetation for light, shadow, color and 
texture. 
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Jane Benson 
Dave McCarty 
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,..-
MASTER .PLAN ALTERNA1:,VE 
An art school requires a special 
environment that expresses and 
enhances the creative quality of its 
inhabitants. In an attempt to create 
, this type of surrounding, this design 
takes advantage of the many qualities 
on the existing site. 
With a little help, the poorly drained 
soils along with the vacanf football 
field provide an opportunity for a 
wetland community. This in turn 
creates a chance for escape, contem-
plation, photography, drawing, 
performing, walking, and learning. 
The pond and the open spaces 
between and around the buildings 
furnish ideal places for gathering. 
The addition of some trees, a flower 
garden, and outdoor tables give this 
space variety of color, smells, and 
views. This central area becomes a 
beautiful place to move through as 
well as to linger. Manipulation and 
enhancement of existing pathways 
and vegetation produce possibilities 
for group, individual, active and. 
passive· activities. 
By using this site to its best 
potential and strengthening its 
existing qualities, this design provides 
a distinctive setting for the students, 
faculty, and staff of the Minnesota 
Center for Arts Education. 
Ann Eberhart 
Paul Andersen Jr. 
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ALTERNATIVES EVALUATED 
Our group evaluation process 
began by dealing with the broader 
issues of the project and gradually we 
narrowed down to the specifics. To 
begin, in evaluating our teams three 
master plan alternatives, we selected 
one of them as the basis for our final 
master plan. We agreed that it's 
strong extroverted central idea --
theater as metaphor for the site with 
"curtain" "stage" and "rehearsal 
space"-- worked best in 
accomplishing our overreaching goal 
of "expressing in the ecosystem and 
human activity spaces of the site 
what it means to be a participant at 
this special arts high school." 
Using this plan as a backdrop we 
reconfirmed the groups overall feeling 
that a design in Romantic landscape 
style worked best in accomplishing all 
our goals within the framework of the 
existing site. In the one chosen, and 
' all our plans, the biomorphic paths 
are designed to lead certain views --
views once hidden and then 
revealed, some slowly, some more 
quickly, like a nice surprise. In 
conjunction with path design as a way 
to enhance the experience of the 
vie~s and the whole site, we feel that 
vegetation plays a similar role. We all 
want vegetation to frame and direct 
views and also to protect, enclose 
and direct circulation. It is important 
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for vegetation to elicit mystery, texture, 
and color within the ·overall design. 
We first turned to our social 
and then to our functional and 
ecological goals and discussed as a 
group how this plan specifically 
accomplished the goals and whether 
more clarification or additions were 
necessary. We felt that, in conjunction 
with our social goal of creating a 
home-Hke atmosphere, ·1he entrance to 
the dorm needed more protection and 
opportunities to take a pause from the 
rest of campus life. From ideas in the 
other master plan alternatives, we are 
adding more recreational spaces 
close to the dorm and a path 
connection to the woods from behind 
the dorm. We added more and varied 
vegetation throughout for framing 
spaces and creating more private 
spaces and introduced an opportunity 
for an island "interlude" with bridges 
to the enlarged pond idea. To the 
social goal of improved community 
relations we are screening the 
residential area with denser 
vegetation along the west entrance 
road. 
In terms of our functional goals, we 
agreed the concentration of parking in 
the plan gave the front yard of the 
· school a much more inviting entrance, 
and a clearer entry drive will help 
direct drivers. We are also further 
elaborating our concept for paths by 
adding some connecting branches 
and drawing in a new path around the 
entire site for the enjoyment of 
students, faculty, and visitors. This 
new path will give a stroller (or 
jogger) a unified picture of the school 
grounds. 
We are introducing into our final 
plan the idea of the wetland 
developed in another master plan 
alternative because we feel it will be 
an excellent environment for 
ecological diversity filled with 
educational opportunities and artistic 
inspiration, besides being a relaxing 
place to be (and a place to skate in 
the winter). We are moving back the 
woods to fit the wetland in and to 
accentuate the hillside ecosystem. 
The wetland concept best fulfills our 
ecological goal. For an appreciation 
of the winter landscape, we are 
adding more evergreens to catch 
snow and protect from the wind. 
With all of these additions and 
changes, we feel that this design now 
fulfills our project goals and synthesis 
to express the meaning of this unique 
school throughout the landscape of 
the site. 
Paul Andersen Jr. 
Jane Benson 
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•  DETAIL OF ENTRY SEQUENCE 
• First impressions are lasting 
• impressions. In our culture, the front 
e . yard is an extension of our dwelling. 
• The space we create is public space, 
• but it is also uniquely personal. It tells 
us about the people within. It is open to 
• those who pass by as well as those 
e who pass through the front gates. 
• The entry and front yard of the 
Minnesota Center for Arts Education 
• must have drama and panache. Like 
• _ the vital energy that sparks within the 
e walls of the school, the front landscape 
• must have a dynamic tension. This 
• design is an outward expression of that 
creative energy. 
• Waves of flowering shrubs flank 
• the front edge of the campus, 
• punctuated by shade trees that create 
rhythm. The one-way drive leads 
• behind the curtain through bands of 
• native grasses and wildflowers that 
• echo the waves of the shrub curtain. 
• The park-like groupings of trees create 
• a restful feel for informal activity pnd 
relaxing. 
• The entry road leads past the 
e building to the parking lot. Along the 
• front of the building, a smaller hedge of 
similar pattern provides niches for 
• displaying works of art. A pull-out at the 
• front door allows for easy access and 
• for dropping people off. Hedge and 
• 
• 
• 
• 
tree plantings around and within the 
parking area echo the playful planting 
scheme at the entry. 
C. Colston Burrell 
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DETAIL OF E~TRY 
DRIVE 
C C.,OL'::>Tt>N BURRELL 
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DETAIL Or ENTRY DRl\/E 
C.COLSTON BUl<Rl:::LL 
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This development is one which 
covers a more detailed focus on the · 
entry sequence at the Minnesota 
Center for Arts Education. As a design 
tool, the metaphor of a theatre was 
used to suggest a likeness between the 
school and the creative atmosphere 
offered here. The word '1heatre" is of 
Greek origin and means "a place for 
seeing." This space, like the Greek 
theatres, is a playhouse to the 1 sky . 
The entrance begins with the 
parting of the dwarf lilac curtain that 
separates the stage from the traffic on 
the highway auditorium. As the two 
halves of the curtain are drawn apart, 
the fabric material clumps and folds 
together as the visitor's view is focused 
inward. Next, the visual experience 
turns to a physical experience as one 
moves up and into the open stage 
where sculpture acts-as t~e props in 
this three-dimensional central platform.· 
The stage, however, is not entirely level, 
but slopes back toward the two-
dimensional back drop that is served by 
the Administrative Building. This tilted 
floor helps elicit the views presented to 
the visitor as well as providing the · 
sensation of gravity pulling one down 
the aisle to a seat or, in this case, a 
parking space . 
Dave McCarty 
99 
100 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
101 
,. .. • 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
INDIVIDUAL DETAIL 
The area I chose to look at in 
closer detail is in the northeast corner of 
the site, including the north edge of the 
large ceremonial space, and the east 
edge of the parking lot. 
The reason I chose this spac~ is 
because I think it best describes the 
different relationships we have 
incorporated in our design. Three 
distinct relationships that I see 
occurring in this area are uses, special 
types and materials. These 
relationships also relate back to our 
goals, which are function, culture and 
ecology . 
The uses in this area are 
pedestrian, vehicular and as a visual 
entrance. The ceremonial space has a 
different use from the walking path, the 
path has a different use then the 
parking lot, and so on; however, they 
are all uses that follow a sequence on 
the site. For example, you may have to 
drive to the parking lot and walk along 
the path to get to the ceremonial space . 
The spaces within this area also 
relate to each other even though their 
uses are somewhat different. Each 
space has a romantic style to it that 
follows our general design. the spaces 
also relate to the 'theatre' metaphor in 
some fashion. The ceremonial space . 
relates to the auditorium of the theatre, 
the space by the lilac hedge functions 
as the curtain, and the screened 
parking is the seating . 
The materials selected are all 
native plants and paving mate~ials ·that 
work well together. The lilac hedge 
used for the entrance curtain is low 
enough to see over, but will make a 
statement about the site. The 
hardwood forest with underbrush acts 
~s a great backdrop for the ceremonial 
space and as a setting for a path. 
Asphalt paving is used secondary to 
functionality throughout all four 
seasons; and turf lawns are always a 
welcome groundcover for almost all 
uses . 
Paul Andersen, Jr. 
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DETAIL OF WILLOW ISLAND 
The focal point of this design is 
an island located inside the 
boundaries of the enlarged pond. 
Located behind the informal outdoor 
theatre space, Willow Island also acts 
as a backdrop to theatrical 
performances with two large. trees 
framing the island much like a 
proscenium arch. This landform 
represents a coming together of the 
school's creative palette becoming a 
place for artistic exploration and 
inspiration . 
Connected to the mainland by 
two wooden footbridges, the island 
also acts to provide a transition area 
from the school to the private living 
area of the campus. Delightful, 
waters' edge vegetation helps to elicit 
a classical and romantic landscape 
feeling reminiscent of impressionistic 
paintings. Rich spatial qualities are 
defined by willow trees and rolling 
topography creating both private and 
public gathering spaces. Numerous 
sitting areas are an important feature · 
of the island, and the students will 
become involved by designing artistic 
benches for th~se areas. 
As an area that provides a 
theatrical backdrop, a campus 
transition, rich spatial qualities and a 
beautiful, romantic atmosphere to the 
campus, Willow Island would become 
a symbol of a diverse yet unified 
artistic palette that the school so 
uniquely represents . 
C. Elaine Brubaker 107 
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· OUTSIDE THE MUSIC HALL 
The area immediately to the west 
of the music hall on campus is an 
important space because it links all three 
buildings on campus ( the dorm, the 
academic building, and the music hall). 
To walkers along the path it seems as if 
· the music hall .has opened its doors to 
greet them as they walk by. A formal 
entry defined by four trees is the doorway 
to either the music hall or the hilltop 
green waiting mysteriously above the 
flagstone steps. A court space under a 
canopy of trees and surrounded by 
ground vegetation invites passers-by to 
took in on a music recital in the formal 
outdoor mini-amphitheatre-classroom. 
The flagstone terrace, invitingly cool in 
the afternoon sun, makes the court a 
social space as well. A circuitous path 
around the court along the flagstone may 
provide insight on the nature of the 
performers in the outdoor classroom. 
From room to room the path carries 
travelers before finally taking them to the . 
door of the music hall and stepping 
inside. 
Dave Rohe 
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DETAIL PLAN OF THE WETLAND 
COMMUNITY 
The addition of a wetland 
community to the campus of the 
Minnesota Center for Arts Education 
will benefit both the students and the 
faculty while taking advantage of- the 
qualities of the site. The combination of . 
the vacant football field and the poorly 
drained soils provide a perfect 
opportunity for such an ecosystem . 
Because this setting will be so different 
from the academic part of the campus, it 
will allow the students and faculty to 
feel that they are getting away froni 
school. It will provide a place to draw, 
photograph or just get away and think. 
By introducing a variety of new 
vegetation and wildlife to the site it will 
enhance the ecology and give many 
opportunities to learn about this 
Minnesota ecosystem. A boardwalk 
path will lead through marsh grasses 
and cattails, up into the wooded hillside 
and back out, leading to a dock over the 
open water. Along this path the user 
will see how many unique subsystems 
.. 
work together, overlap and blend to 
form a greater whole. This community 
can be a symbol for the art center, 
signifying the students and faculty, each 
unique individuals, working together to 
make this school a special place . 
Ann Eberhart 113 
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DETAIL OF THE WOODS AREA 
The area explored in this detail is 
located is located to the south of the 
music building in the woods. It shows 
part of the "nature" path network that 
connects the dorm, the central campus 
open space, and the wetland. The . 
woods are currently an 
underappreciated resource: they are 
scruffy, overgrown, and uncared for. 
The simple cleaning up of these woods 
would significantly advance the social 
and ecological goals and objectives of 
our group. Since the woods slope down 
from the main open space, it would be a 
good idea to soften the edge and make 
it more inviting -- bringing one to peer 
into the woods at two special places 
hinted at beyond small clearings of light 
and shadow . 
Walking down the path behind the 
music building, its entance marked by 
the arrangement of large trees, one · 
would come upon two circular open 
, spaces each approximately 35 feet in 
diameter. I see these spaces used as 
gathering places, outdoor classrooms, 
and rehearsal/performance space. The 
circles are similar in form but different in 
intent as expressed oy the differing 
treatments of texture, edge, light 
and shadow . 
The forest, in the history of literature 
and human settlement, has conjured up 
feelings, on the one hand, of safety and 
refuge and, on the other, of mystery and 
haunting. Theater, our master plan 
metaphor, can also compel similarly 
differing concepts. The northern circle is 
edged with dark evergreen trees, such 
as Norway Spruce, with a strong 
vertical pull creating a exciting tension 
with the horizontal plane of the open 
turf. Here is a place for working out 
strong and deep ideas and emotions. 
The stone council ring, its top at grade, 
surrounding a turf area recessed 18 
inches and in turn surrounded by a turf 
ring, is a more protective place. Here, 
there is more light filtering through the· 
friendly spreading branches of the 
encompassing ring of low flowering 
trees . 
JANE BENSON 
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STAGE OF 
ROMANCE 
PROJECT ISSUES 
Identification, clarification, and 
prioritizing of project goals and issues 
are the beginning points of any design 
endeavor. By gaining a deeper· 
understanding of the needs, problems 
and characteristics inherent in a site, 
and how they interrelate, one may also 
uncover hidden unexpected goals, or 
a need to discount the importance of 
previous goals. These initial 
explorations and absorption of the 
qualities and potentials of a place 
serve as the springboard into the pool 
of further design activity from directing 
analytic research to conceptualization 
of solutions to actual design plans and 
their evaluation. The investment of 
thought, musing, pondering and . 
listening is fundamental to the ultimate 
design success. · 
The discovered and stated goals 
· can be broken down into components, 
grouped and regrouped into · 
categories based on project needs, 
such as physical function, social, 
ecological and aesthetic objectives. A 
good design will achieve several goals 
with one action, and a perfectly unified 
design will provide seamless solutions 
to the issues. 
Meetings of the Minnesota Center 
for Arts Education, the Center for 
Community Studies, and the 
Landscape Architecture Studio group 
122 
have yielded several major 
interrelated goals or points of 
improvements of the Arts Schpol 
campus, including: 
Improvements of the central pond. 
amelioration of a flooding condition 
which damages basements and 
tunnels: This is an immediate physical 
problem which also involves aesthetic 
and social considerations. Remedying 
site drainage problems can be 
accomplished in an agenda attending 
to these other issues. Possible 
elimination of the water body, different 
placement of another water feature, or 
modification to the existing body will 
also depend on the evaluation of its 
importance to those who visually use 
it. Would it be missed? Whether its 
ecological function and role as habitat 
is considered an asset will influence its 
stability and treatment options in terms 
. of maintenance, as a drainage-fed 
artificial body also factors into 
decisions. It is a centrally placed 
feature would another physical or 
intuitive campus center be more 
appropriate to the social needs of 
students, faculty, and visitors? 
Improvement of the site to better 
reveal its function as an arts school: 
The atmosphere within and image 
projected to the outside world are 
important cues to the schools identity. 
At present, the site speaks strongly of 
its past as a theological campus; the 
image has been described as 
monastic. The site is introspective, 
hemmed in by highway, train tracks, 
woods and even. the building . 
configuration. Focus is directed 
inward to the reflecting pond. How can 
the site better vivify, or express the 
excitement of creativity, youth, and 
exploration of new outward limits? To 
some extent, incorporation of image 
and function issues that are addressfng 
the stated need for outdoor 
performance, ceremonial gathering, 
and exhibit spaces will provide 
stronger identity cues for the site. 
Looking at the great potential for 
useable and meaningful outdoor 
space would also expand the active 
campus in a perceptual way. Other 
image-related issues pertain to 
perception of the school from the 
highway, by neighbors and its context 
within an urban or exurban setting. 
Social and physical needs of 
students: Active physical recreation is .· 
an integral part of the typical high 
school facility and for good reason--
activity helps reiieve stress, encourage 
teamwork, and engender healthy · 
physical attitudes. Staff and students 
expressed great interest in renovation 
of existing space and addition of new 
athletic facilities to allow and 
encourage outdoor physical activity. 
Greater use of the outdoor 
environment as living space can 
enlarge the perceived campus, as 
well. Private spaces, picnic areas, and 
social gathering spaces near the 
dorms have been discussed. The high 
proportion of resident students 
increases the importance of these 
suggestions. 
Some embedded goals 
encompassed by the other objectives 
and enhancing their solutions would 
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include vegetation evaluation, design 
· and maintenance; evaluation and 
design of circulation ways between 
existing and proposed campus 
elements; privacy screening; noise 
blockage and security issues . 
This is our preliminary set of goals. 
Other unexpected goals worthy of 
major consideration may arise later in 
the process, but not without this initial 
idea-shaping base work. Therein lies 
much excitement in a design process . 
Mary Jackson 
... 
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PROJECT ETHICS 
As the design group, the students of 
Landscape Architecture from the 
University of Minnesota are involved in 
this project for the Minnesota Center 
for Arts Education to serve as ideal 
designers. We want to maintain a 
certain moral position as we carry out 
this design process. 
Our moral position is to "explore all 
the possible plans and predict their 
probable effects on that very large and 
diverse number who (will) be served,", 
as John Tillman Lyle states in his book· 
Design For Human Ecosystems. The 
diverse number who will be served 
include the people fcir whom the 
design is being made and the people 
who will use the designed landscape. 
However, the 'diverse number' also 
includes wildlife who may inhabit the 
site. Wildlife to micro-organisms to 
various plant species will be affected 
by any human intervention. It is our 
responsibility, the designers, to 
balance the interests of human users 
with that of the site ecological 
requirements. Our position is to 
develop a number of ideas in the 
interest of all concerned as we strive to 
develop the most aesthetically 
desirable and ecologically sound plan. 
. Greg Ness 
PROJECT DECISION MAKERS 
There are three groups of decision 
makers involved in this project. They 
are the design group, the participant 
group, and the client group. · 
124 
The design group consists of those 
people creating the designed plan. 
This group is a core-and-consultants 
organization. It is a group whose 
members have one common 
background. In this case, our · 
background is that of students in 
landscape architecture. 
As members of the design group, 
we each bring with us unique skills. 
These skills are based upon diverse 
backgrounds and experiences which 
enable us to contribute to the project 
analysis and ultimately to the final 
design, thus allowing plenty of room 
for creativity. . 
The participant group is comprised 
of advisors, reviewers and 
representatives from the Minnesota 
Center for Arts Education. Students 
and members of the faculty, as part of 
this group also aide the qesign group 
by providing information about various 
aspects of the site. The instructors 
from the University of Minnesota are 
also included in this group, serving 
both as advisors and reviewers. 
Finally, the client group consists of 
those people who benefit or are 
affected by the design. The members 
of this group are the students, the 
instructors and staff members, visitors 
and indirectly, the taxpayers of 
Minnesota . 
Jointly, all three groups will have 
the opportunity to make valuable 
contributions that will ultimately result 
in a rejuvenated campus landscape 
inspiring those who use and visit this 
campus. 
Greg Ness 
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PROJECT PROCESS 
The issues and subsequently the 
concerns associated with a project 
drive the various decision making 
processes which underlay the design 
methodology. 
The processes we draw upon when 
making these decisions are based 
upon a rational problem-solving 
model. The processes include 
technical, economical,ecological, 
social, legal, political or a combination 
of one or more. Some approaches are 
more conducive to situations where 
goals are well defined , agreed upon 
by the majority and noncontradictory . 
Other approaches are based upon 
legal issues such as zoning, 
.easements and other ordinances . 
Still others are used when the goals in 
actuality are large-scale issues that 
need to be addressed incrementally 
over longer periods of time. 
The issues and concerns described 
by the representatives of the 
Minnesota Center for Arts and 
Education have components that 
address specific site-related problems 
such as tunnel and basement 
flooding. This is not only a concern for 
the school, it is a definite problem 
calling for a solution. In this case, a, 
technical approach to .. problem solving 
may be used. Other issues that deal 
with aesthetic and image 
improvements may call for another 
approach. Finally, the concern for 
better management of vegetation may 
call for ah economical or integrative 
design decision making process. 
Lyle contends that each process 
has its own theme and works in 
harmony with the other rational 
processes Since design decisions 
are not based upon linear solutions, it 
is by the integration of these 
processes, he continues, along with 
our creativity that ultimately make up 
our design methodology . 
The process itself will evolve as we 
address individual problems within the 
project. This begins in the Stage of 
Precision. 
Veronica Anderson 
SYNTHESIS 
Lyle cites Alfred Whitehead as 
stating "freedom should gain an 
enrichment of possibility as the issue 
of discipline". With freedom, Lyle 
continues, we explore and ponder . 
Thus has been the case in the Stage 
of Romance. 
We have explored the project 
issues and concerns, thought through 
the ethical considerations and 
subsequently have stated our ethical 
position as designers on this project as 
being that of the idealist. We have 
identified the decision makers and 
described their roles as they pertain to 
this project. Finally, we have begun to 
"lay the foundation for the work that is 
to follow" by focusing on several 
decision making processes. Although 
we have not selected a specific 
methodology feeling that it is not 
imperative at this stage.we have had 
an opportunity to "get to know the 
landscape" on a personal level and 
are equipped with the tools necessary 
to move forward in the design process . 
Veronica Anderson 
175 
ANALYTICAL SKETCHES NormVork 
The drawings on this page were chosen for the questions they suggested about the 
spaces they represent, and about the questions facing our design processes 
. ___ ..,. __ _., 
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The pond at the center of campus reflects surrounding Images. Should our design reflect 
on the style of the pond as it Is now or should its form be altered 
126 
The first Impression from the arrival road 
Is a large, flat parWng lot. How can this be 
changed to present a more exiting image 
to the school? 
...._.., ,, · 
"" . - . . • ,r . 
-~· .•· , . /j " 1•1 ; 
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Curving paths on cam~s wind and 
disappear behind hill&. Should wrving 
lines dictate the style of our designs for 
this campus? 
' 
-~ 
~ - - ----~-. 
The East side of the academic building is 
an expansive area. How oould it be 
develooed for areater usefulness? 
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ANALYTICAL SKETCHES Paul Yoshitoml 
D 
□ D 
•These sketches show the context of the site. Highway 55 runs North·of the site, a 
residential area on the West an Abandoned football field and a residential area with 
railroad track In between are on the East. A .wooded area surrounds the South side of the 
site 
. , ,, 
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This Is a view of the abandoned football 
field and the residential area beyond it on 
the East side of the site 
.. . 
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This is a view of the residential area on 
the East. There is no clear distinction 
between the school property and the 
residential property • 127 
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A DAY IN THE LIFE OF THE 
CAMPUS 
R?tin lay heavy on the grass. 
Everything was quiet. The campus was 
sleeping. No students were out and 
around. Morning rush hour hadn't 
even begun. Even the ducks that 
inhabit the the small pond had their 
heads nestled under their wings. The 
only sound came from the nearby 
grove. A family of robins were 
discussing the day's plans. Other than 
that, the campus was still. 
Then Mr. Sun peeked over the 
horizon and slowly began his ascent. 
Rolling over, the campus opened her 
eyes and stretched, "Ah .... ahother 
rainy spring day". The rain soaked the 
campus as if she was taking ~er daily · 
shower. It washed over every blade of 
grass and every twig, rippling the 
water on the pond with every drop. It 
left her smelling clean and fresh. 
However, the rain wasn't always good 
for the campus. In several places, the 
rain caused scars to develop. The 
earth had eroded away the swales into 
the culverts. Water had been left 
standing in places because of poor , 
drainage like puddles of tears after she' 
cried. 
Traffic on the highway began to 
rush by, paying no attention to the 
campus. It sped past as if the campus 
wasn't even there. The traffic didn't 
notice the small obscure campus. She 
was plain and boring and faded into 
the background of the neighborhood. 
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The campus was very sad_. She 
wanted to be so much more. 
The students were up now, 
scurrying to classes. Somehow her 
sidewalks just didn't fit the needs of the 
students. 
More scars are found marring her 
beautiful grassy lawn as cow paths are 
trampled into the ground. In fact, a lot 
of her didn't fit the needs of the 
students. This too made the campus 
sad. She had beautiful rolling 
topography, the kind that you just want 
to run up and down, or sit on~ the 
side of a hill soaking in the warm 
summer sun. She had a nice little 
pond that added distinction and 
interest to her site. It also added a 
wonderful variety of wildlife. 
Geese, ducks and frogs took 
advantage of this uriique spot. She 
had a nice wooded area that also 
provided wildlife diversity and shady 
private retreats. The campus also has 
large open green spaces that take · 
you away from life in the city, the noise, 
dirt and congestion. 
All of this wonderful potential but 
none of it was used or even 
appreciated. This made the campus 
even more sad. She just did not fit into 
the layout of the buildings and the 
needs of the students. "If only I could 
change", she sighed, Since it was a 
rainy afternoon, she knew that no one 
would bring their lunch outside, no one 
would throw a ball around. She 
would just sit there only used because 
they had to get from one place to 
another. · 
The traffic rushed by again and 
again she wasn't noticed. As 'night fell 
she could see the lights and hear the 
laughter and talking from inside the 
dorm. How she wished she could be a · 
part of the students and more a part of 
the school instead of just transitional 
space. She fell asleep that night to the 
croaking of the frogs and dreaming of 
the day when she would be noticed by 
the traffic, the day when she would be 
beautiful, useful and appreciated by 
the school for all she could provide 
them. Maybe it was not a dream after 
· all. 
Kris Williams 
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A DAY IN THE LIFE OF A 
STUDENT 
6:30 A.M. Beep!---Beep!---Beep! 
Ohhh ... Slam ... Crash (alarm hits floor 
as snooze button is hit). 
6:37 A.M. Muffled Beep!---Beep!---
Beep! As I pull the covers over my 
head to drown out the sound. "God I 
hate mornings", "Shut that damn thing 
off!", my roommate yells to me from 
across the room. Thinking to myself, if 
I do turn it off after such a rude . 
exclamation he will think that he has 
the power of authority over me. I wait a 
few seconds, pull the alarm towards 
my bed by the cord, and then turn off 
the persistent little noise. 
7:00 A.M. I am showered, dressed 
and am dreaming of the delightfully 
mediocre breakfast I will indulge in. It 
is a misty morning, the geese and 
ducks are sitting by the pond with their 
heads tucked beneath their wings. 
The pond area seems at ease at all 
times of the day . 
At breakfast I talk with friends and 
get my daily dose of gossip and goings 
on within my class . 
8:00 A.M. I am sitting in physics 
class. I wonder if time travel is 
possible. The instructor can prove it 
on the board. Maybe someday . 
9:00 A.M. I have free time. Should I 
sleep, do homewor½ or socialize? 
Hark!! I'll socialize for a little while, do 
homework for a while and catch some 
zee's in math. First I'll go to the local 
hangout with a friend to get away from 
the crowded halls of the school. 
9:35 A.M. ''.I've got to go, Jacob, I 
have some Shakespeare to read 
before theater". 
10:00-12:00 Noon. We just finished 
with Romeo and Juliet and already we 
are moving into something new. I'll 
never be able to read that much. I 
wish all my classes went as fast as this 
one does. 
12:00 Noon. I'm hungry. I think I'll 
go see what is for lunch. I think to 
myself, "Why for art thou a Capulet, 
hmm, Why do I eat this luncheth?" 
After lunch I wander outside and 
watch the ducks while paging through 
the paper. I feel kind of out of it as it's 
so sheltered living in the dorms and 
not leaving as often as I'd like. 
Outside people are reading and 
talking between themselves. The 
ducks are getting their fill of school 
food . 
1 :00 PM Yeah ... it's math time . 
Today we are studying geometry and 
how people use it everyday to build 
things like buildings and roads. I don't 
expect that I'll ever be doing that. Why 
can't we just use the computer 
anyway? 
2:00 P.M. Social studies hour. Oh 
what George Bush is having heart 
trouble? The Persian Gulf thing 
probably triggered it. "Say, who is 
going to rule the country now?", I ask, 
hoping to fuel the debate over the vice 
president. Won't the press have fun 
ripping on Danny boy now. They will 
need some new blood as the war is 
about dry. 
3:00 P.M. Free time. I think I'll get 
something to eat and take a nap in the 
sun as my math instructor kept me 
awake the whole class . 
4:00 P.M. The dorms open and the 
school empties out as I and the rest of 
the school go our separate ways. MTV 
seems rather repetitive today. I think I 
will go the the. 'Y' and workout if I can 
make the bus or catch a ride with 
someone. 
8:00 P.M. "Man, this was a harsh 
workout", I tell a friend of mine after 
returning to the dorms. "Yea", he says, 
but the chicks dig it". 
I think I'll do some homework since I 
missed The Simpsons anyway. 
10:35. I need a 'Cheers" break, so I 
go to the dorm lounge and watch TV 
with many other people who have 
seen this episode at least twice. 
11 :05. I decide to go back to my 
room and try to figure out the meaning 
of our next play before going to bed. 
Bill Delaney 
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STAGE OF 
PRECISION 
PART TWO 
SOIL, WATER, LIVING 
MATERIALS 
-
Most precipitation falling on the 
Minnesota Center for Arts Education 
either soaks into the ground or flows to 
the pond. Excess pond water is taken 
off the site by a 10 1/4 inch storm 
sewer pipe that drains the pond. The 
soil shown on the site is dense and 
saturated inhibiting absorption of 
precipitation into the soil. 
The small outlet f rem the pond is 
inappropriate, causing the pond to 
overflow occasionally. Because of this 
over abundant amount of water, · 
. basements of buildings and low-lying 
grounds do become flooded when 
precipitation is great. Redirecting the 
flow of water through the site is 
therefore badly needed. · 
Mass plantings of high moisture 
tolerant vegetation, such as 
Amelanchier or several types of 
Viburnum shrubs would help absorb 
some of the excess runoff . Ground 
covers on some of the steeper slopes 
would add to both the texture and the 
water management of the site. 
· Greg Ness 
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ART AND THE LANDSCAPE 
The significance of art to our culture, 
as in any culture is that it is a reflection 
of who we are as a societal whole. It 
speaks of our loves and desires our 
fears and our ambitions. It exalts the 
good and it exposes the bad. Art gives 
us a way to express how we feel in 
physical, written, musical or theatrical 
form about those things in our society, 
our culture and in our life that bring us 
joy or causes us pain. Art is a creative · 
, release valve. 
Art does not record the facts of our 
cultural heritage as do the social 
sciences, it does however, attempt to 
make sense of and add meaning to it. 
For some artists, this sense manifests 
itself through abstraction, others 
through impressionism. Yet.others 
strive to represent the world as it is. 
From a cultural standpoint, these 
forms speak to us, some more directly 
than others and enable us to see 
ourselves and our world as it is or as 
we would like it to be. 
Frank Rutter in The Outline of .8.!1 
writes, " For art reveals in the most 
permanent form the mind and the spirit 
whose physical bodies have 
disappeared with the centuries." 
Art and the landscape can also be 
seen as a permanent revelation of the 
mind and of the spirit of its creator(s). 
It is a record of the unique quality of a 
culture in a specific place and time. 
Frederick Law Olmsted is here no 
longer but his legacy lives in the spirit 
of Central Park. Although permanen,t 
in essence, the physical form of the 
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designed landscape evolves with each 
new generation. The original form can 
be enhanced or obliterated but the 
knowledge and record of its existence 
stays with us. It becomes a part of our 
cultural inheritance. · 
Art and landscape not only can be 
born out of man's quest for the 
profound, it can also be born out of 
necessity as the terraces created 
generations ago by rice farmers in the 
Philippines which still are used by their 
ancestors. These terraces are not 
only a functional expression of this 
agricultural community but also are an 
inspiration for those who see their · 
beautiful and powerful land use 
patterns along the steep hillsides. 
The students at the Minnesota 
Center for Arts Education are a new 
generation of artists who have the 
opportunity through various art 
mediums to reveal their thoughts and 
feelings about what is going on in our 
culture and in our world. 
We as students of landscape 
architecture have the opportunity using 
nature's palette to create a place that 
will nurture and inspire those who 
come to this school: We also have the 
responsibility to provide an outdoor 
environment that will accommodate 
the everyday needs of the students, 
faculty and guests. 
Therefore, rationalism will drive the 
need to accommodate while 
romanticism will guide the yearning to 
inspire and nurture. 
Veronica Anderson 
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PROJECT GOALS 
The following goals were 
developed for the Minnesota Center 
for Arts Education campus, and are 
grouped in terms of social space, 
movement and function, and the-
ecological context, as follows. 
I. The Social Context: A primary 
intent of this design project is to 
articulate a variety of meaningful 
outdoor spaces that can accommodate 
the needs of and encourage 
interactions of groups and individuals 
by: 
• Bringing forth larger social 
gathering areas and ceremonial 
spaces. 
• Setting in smaller spaces with a 
private or intimate atmosphere . 
• Creating 'getaways' -- places to 
escape into with a different reflective 
perspective . 
• Providing opportunities for 
traditionally indoor activities, such as 
sleeping and dining outside . 
• Making a framework to support 
physical recreation, rejuvenation, and 
activities to expend excess energy, 
such as volleyball, track, and 
gardening . 
• Inviting the outside world and 
neighbors in visually, as well as 
strengthening the school's contextual 
relationship with its environment. 
'II. The Functional Context: 
Another main design goal is 
harmonizing the flow of the-various 
elements and.participants moving 
through these spaces, from water to 
wildlife to humans, with a readable 
hierarchy of spaces and uses by: 
• Remedying the serious water 
drainage flaws of the campus to better 
support campus activities. 
• Clarifying circulation routes 
between existing and proposed 
campus features. 
• Emphasizing a transition 
sequence from the outside world to the 
center of the campus. 
• Emphasizing a transition 
sequence from public areas to more 
protected private spaces. 
• Enhancement of a dramatic, 
magnetic, yet logical campus center for 
the present population. 
• Improvement of the parking lot · 
area to promote a sense of invitation 
and arrival. 
• Communication of the school's 
cultural function by design of outdoor 
exhibit and performance spaces that 
celebrate creativity as well as convey 
the school's image. 
Ill. The Ecological Context: The 
third incorporated goal of this design 
project will focus on increasing the 
biodiversity of the campus while 
increasing visitors and residents 
experiential understanding of the 
underlying ecological principles by: 
•Introducing a variety of 
microclimates·suited to different 
activities in different spaces. 
• Increasing the variety of 
vegetative planting form, color, texture, 
scale, and density.-
• Improving the ground drainage 
systems to better support vegetation . 
• Affording habitat to birds, wildlife 
and plants. 
• Encouraging curiosity and 
exploration into the concepts of 
ecology in a more diverse biosystem 
on campus . 
IV. The Overarching Goal: The 
overarching goal statement for this 
project encompasses, incorporates, 
and depends on all of the foregoing 
points. The strongest intended action 
of this design is to create a physical 
setting of progressive revealment to 
express the beauty and realism of life 
that artists strive to capture, as well as 
the beauty and realism of the artists 
themselves in their endeavors. 
Nozomu Paul Yoshitomi . 
Mary Jackson 
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STAGE OF 
GENERALI-
ZATION 
MASTER PLAN ALTERNATIVES 
ALTERNATIVE #1 
· The major emphasis of this 
plan alternative was to organize and 
connect useable and meaningful 
spaces, improve circulation patterns, 
and to increase the experiential variety 
of the campus. 
The entry sequence has been 
clarified and emphasized to increase 
the sense of arrival into a special 
place. The road has been pushed out 
to open up a paved arrival court. Small 
trees line the building facade at 
regular intervals and larger trees 
outline the outside arc of the courtyard. 
The parking lot has been enhanced 
with plantings yet de-emphasized as a 
main focal point. Bus travelers are 
welcomed into the site through an 
allee to the entry court area. 
The new art spaces are·the .. 
physical and perceived center of 
campus. An open air amphitheater 
focuses on a stage poised over _the 
edge of the pond, with a backdrop of 
trees. Trees also line the amphitheater 
outer edge, merging into a mass which 
extends back to the dormitory. The 
stage is connected by a path to an 
exhibit court, immediately outside the 
academic building's back door. 
This court is connected by a wide 
allee to a larger ceremonial space. 
134 
Smaller recesses have been set 
into the woodland edge by the 
dormitory area and beyond for small 
gatherings, intimate scale activities, 
and daydreaming. A physical 
recreation area has been placed close 
to the dormitory. 
The perimeter of the campus has 
been selectively enclosed with 
vegetative masses, to permit visual 
access into public activity and entry 
areas. The vegetative masses will 
provide different ecosystem 
experiences throughout the campus. 
Nozomu Paul Yoshitomi 
Mary Jackson 
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ALTERNATIVE #2 
The.layout of our design was 
inspired by the introversion-extra-
. version dichotomy of the artistic 
· process. The introversion area 
represents the soul searching, 
contemplative and meditative side of 
the arts and is characterized in the 
design as the embracing, inward-facing 
sant~ary of the_ woods. 
The wooded areas of this design 
create an environment that is kinder to 
the students and staff of the school 
· than the existing campus. In addition 
to the feeling of relaxation and comfort 
provided by trees, there will be 
increased privacy. One will be able to 
move about on campus or through a 
woodland trail without hundreds of 
windows staring at each movement. 
. The amphitheater reinforces the 
introversion theme in that it is circular, 
with the focal point down deep at its 
heart. 
The inwardly focused half of the 
design centers around the quiet 
reflecting pond representing the 
meditative reflection of artistic thought. 
The extroversion area represents 
the expressive and active face of the 
arts. It is physically portrayed as a 
space open to an active and busy 
world, displaying a naturalistic 
landscape enhanced with colorful and 
exciting artwork. 
The entry of the school should 
represent the vital and prestigious 
nature of the Minnesota Center for the 
Arts. Monumental markers stand like 
gate posts· at each entry drive to boldly 
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proclaim that this is a special place. 
An elegantly formed and colorful entry 
space not only expresses an 
extroverted sense of greeting, ·but 
makes a gesture of giving something · 
of beauty to the world. This is. an 
essential part of our culture's romantic 
view of "the Arts". 
Norm Vork 
Bill Delaney 
Veronica Anderson 
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Alternative #3 
The masterplan is designed to 
create a boundary between the 
academic portion of the school and the 
"dorm" living area. This is done to give 
the students a feeling of actually 
leaving school for the day, giving 
students a type of retreat away from 
their academic studies. 
A single type of tree, a flowering 
crab, seen as darker massings, is 
planted to give a unifying element to 
the site. The flowering crab will also 
provide color throughout the seasons, 
flower blossoms in the spring and 
deep red fruit and green foliage in the 
summer and .fall. 
· We have also tried to unify the 
campus by moving the road to the 
GAIA building out and around the 
football field. This takes away the 
division, thereby encompassing a 
larger area of land, making the campus 
feel larger and whole. · 
Through the master plan, we also 
tried to enhance the arrival to the 
school by giving you an arrival 
sequence to the front door. Large and 
small spaces have been created by 
manipulating the edges with trees, 
paths and buildings. 
These areas can fill the needs of 
student retreats, art displays, theater 
and physical activities. 
138 
Greg Ness· 
Kris Williams 
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ALTERNATIVES EVALUATED 
The people in our group met on 
several occasions to discuss the three 
alternative plans which were produced 
by the subgroups. We all agreed that 
each plan had its strengths and 
weaknesses, but none of them were 
strong in every area. The criteria on 
which we judged our designs included 
such things as clarity, beauty, · 
movement, circulation, organization 
and overall achievement of our goal 
statement. The term "progressive 
revealment" was the buzzword which 
guided our design processes. 
We met first as a group of seven . 
people to pinpoint which features of 
each plan were the best in each of the 
above categories, and then in smaller 
groups to assemble those features into 
a workable hybrid. We discovered that 
we could not effectively base our final 
plan on the framework of the layouts of 
any of our initial plans, so a new 
framework had to be designed to meet 
our objectives. 
We found that the present form of 
the water body hindered circulation and 
organization of the site. We decided to 
look at the placement of buildings in 
relationship to each other to organize a 
new circulation pattern. A layout of 
pathways which radiated from the 
acad~mic building seeme_d to order the 
space and provide a skeleton on which 
·' to build. 
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Three use zones were 
determined to exist: the public 
presentation area, the academic work 
area, and the student residential area. 
The character of each was discussed, 
and influenced design spaces within 
each sector. These ideas were 
discussed with the full group before the 
design work continued. 
The design work was then 
refined in teams of two or three people, 
taking turns in shifts of a few hours at a 
time until the design was completed. 
Each shift evaluated and then 
augmented, simplified or refined what 
the previous team had done. All seven 
group members wer1;3 involved in all · 
stages of the design process. 
The resulting master plan is the 
result of a genuine team effort and 
reflects a bold and beautiful use of the 
landscape palette. It carries out the best 
features of our p~evious designs in a 
creative way. We feel the synergistic 
methods we used truly result in an 
effective ~nd useful master plan. 
Norm Vork 
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ILLUSTRATIVE MASTERPLAN 
'The strongest intent of this design is to 
create a physical setting of progressive 
revealrnent that expresses the beauty 
and realism.of the artists themselves in 
their endeavors'. 
. This overarching goal statement 
very actively guided the campus 
design process. The notion of . 
progressive revealment itself acquired 
momentum with application to this 
landscape. Its significance intensified 
as more of its aspects were related to 
the interactions of students and faculty 
with the outdoor campus. Two 
illustrative vignettes follow: 
The single tree in the open 
ceremonial space: In April its 
branches are festooned with lime 
green popcorn as the buds burst and 
leaves unfurl. By June, a dark green 
mystery lives deep within the canopy: 
In October, a heretofore hidden trait is 
tapped on the shoulder by a series qf 
cool nights and the leaves are 
transformed to a riotous red. Within a 
few weeks the leaves fall to the ground 
revealing the pure architectural form of 
the tree. 
The theater: Last night in the 
theater a new play unfolded, act by act. 
Characters were introduced, a conflict 
arose and seemed unresolvable, yet 
resolution was achieved .• That night 
each member of the audience took 
home a new perspective of the 
dramatist's insight. 
A scheme of three natural campus 
use areas; a public presentation area, 
an academic work area, and a student 
residential area--necessitated 
transitions between these areas; both 
along movement ways and at edge 
interfaces. The idea of progressive 
revealment as a transitional 
phenomenon not only can enhance 
sequential movement through areas, 
but in this case suggested actual 
formal elements themselves. 
The entry sequence occurs through 
the public presentation area, where a 
degree of formality represents the 
excitement of a finished work, ready to 
be shown to the public. Both 
entrances are lined by allees, through 
which changing views of the campus 
are seen as one moves through the 
tree colonnades. 
The tree-lined arrival court of the 
main building welcomes visitors to the 
campus as well as bringing them 
around to the center of the academic 
work area. The dominant form of the 
court is a spiraling arc which if 
continued would be centered in the 
academic building itself. The 
chambered nautilus shape of this arc 
is a formal expression of progressive 
revealment, as well as a control 
ordering element with the other 
campus structures. In this· academic 
work area, the discipline and order 
necessary to complete any endeavor 
is exemplified by the radial ordering of 
walkways from the south facing court. 
It is implied by the building 
arrangement as well. The path 
extending east to the theater is 
accentuated by allees, and bridges the 
widest distance between the arc of the 
court and the wider enclosing arc of 
the road . 
The theater is raised up just beyond 
the road, and lies at an interface of the 
academic realm with the student 
residential realm. Its back is enclosed 
by a formal row of trees which merge· 
into the woodland beyond. To the 
north and west, the ceremonial space 
is defined by the two more formal 
plantings near the school and Jhe 
woodland edge further east. 
The atmosphere of the residential 
area is less ordered and controlled. A 
· hierarchy of spaces accommodates 
physical activity, smaller . 
gatherings,woodland walks, and 
contemplation. 
The water element is a thread of 
unification throughout the campus. It is 
first seen as a formal oval pool set in a 
terrace between the entry roads. It 
winds through a rocky arc-shaped 
stream bed to the central pool. Water · -
can either flow smoothly along the 
arc-shaped bank near the academic 
building or intuitively shoulder its way 
along an unpredictable course on the 
dormitory side. A transition occurs in 
its crossing. Further on, it streams 
through the woods, with sunspots and 
clearings along the way. Its 
destination, behind the theater, is a 
woodland marsh area which provides 
the richer palette of a more diverse 
ecosystem, changing through the 
seasons . 
To complete this design phase, a 
return to the earlier exploratory stage 
is needed. In that stage, narratives 
titled " A Day in the Life of the Campus" 
141 
and "A Day in the Life of a Student" 
were written to express the 
interactions, potentials and needs that 
would shape the design process. 
What would we, as designers, hope 
that this campus would say, especially 
to the students at this stage of great 
discovery and revelation in life, and 
who are here because they want to tell 
the stories of life in its myriad aspects? 
We hope it would say, softly; 
Life can seem too fast and too slow, 
too short and too long. Find 
inspiration, if you can, in what you 
have always known ... that is, that life's 
beauty and complexity, · 
disappointments and happiness 
cannot be appreciated or known all at 
once. Your story, too, will unfold 
gradually, in its own time, revealing 
answers to many but not to all of its 
mysteries. When it is time for you to 
graduate and leave, I wish you well. 
Tell your stories well. 
Mary Jackson 
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DETAIL OF WALK TO BUS STOP 
The goal of this design is simple. 
Students, faculty and visitors need a 
circulation route to the bus stop without 
having to share their walking space 
with vehicular traffic . This does not 
mean, however, that the walk need be 
ordinary . 
I explored, in greater detail, the area 
between the proposed pond and entry 
road located on the northwest side ·of 
the academic building and found it 
waiting to be pampered and 
rejuvenated. In return, it would offer 
those who walk through and about it· 
a gradual transition from all the 
public spaces on and off campus to the 
private space of the person . 
As our overarching goal we talk 
about creating a setting for progressive 
revealment. Driven by this idea, the 
design explores the analogy of how 
we let people into our homes and lives 
or how we go out to meet them. 
Gradual introductions not abrupt 
encounters give us a sense of ease 
and confidence. 
This notion seems appropriate for 
the walk to the bus stop since the 
students, faculty, and visitors will be 
introduced and welcomed onto the 
campus at this point when using the 
transit system. The walks lead through 
a series of embracing and genial open 
spaces directly to the bus shelter from 
both the academic building and the 
dormitories. The shelter is partially 
open on both front and back sides, 
... 
creating a welcoming point of entry 
and departure·. 
Ultimately, this scheme attempts to 
transform an indifferent and overly 
exposed front yard to a soft and 
inviting space that also serves a 
necessary function as a circulation 
passageway . 
Veronica Anderson 
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DETAIL OF ARRIVAL COURT AREA 
This area was developed with 
several possible uses in mind -- addi-
tional exhibit areas for student work, 
small or larger gatherings, a meeting 
· and assembly point for incoming visitors, 
and classes. An atmosphere of some 
formality and excitement is intended to 
contrast with the more naturalized areas 
of the campus. 
The arrival court is approached 
o·bliquely from the wider arc of the main 
entry allee and entered opposite the 
main door. Two inner oval courts rise up 
to the right, the larger one (80' x 50') is 
8" above the the entry area, and the 
farther, smaller one (50' x 30') is another 
8" higher. They are nested within the 
arc, with their long dimensions aligned 
to the outer edge. Wide ramps connect 
the levels. To the left,-the court area 
continues around the building corner in . 
a descending series of 1 0' deep 
terraces, also connected by ramps . 
The structural materials selected 
include a dark paving material for the 
floor surfaces edged with white stone, to 
harmonize with the building exterior . 
The areas are landform-shaped, with 
some flexibility incorporated in paved 
surfaces, rather than one entire rigid 
structure. Both ovals include benches . 
The outer line of the arc·is de-
fined by a row of Amelanchier X grandi-
flora 'Autumn Brilliance, a 20'-25' tree 
which flowers white in the spring and 
. colors red in autumn. The inner edges of 
the ovals are shaped by plantings of 
Cornus alternifolia (Pagoda Dogwood), 
a 15'-20' tree with a pronounced hori- . 
zontal branching pattern to contrast with 
the strong vertical elements of the 
building facade. A rough textured 
groundcover such as Polygonum 
reynoutria or Potentilla tridentata also 
-shapes the ovals and extends out 
beneath the trees at the arc edge .. 
Mary Jackson 
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INDIVIDUAL CONCEPT 
In my design I focused on my · 
group's goal of creating a more socially 
conducive atmosphere for the students. 
This could be accomplished by 
providing and outdoor cafeteria-lounge 
area and study area outside the rear of 
the main academic building. The area 
proposed will encompass the whole 
rear facade of the building and will 
overlook the pond. 
This structure consist of a large 
semicircular arbor or pergola. This 
overhead architecture will be covered 
with vines to increase the shade 
potential in some spots while allowing 
other spots to remain open to the sun. 
The main cross members, or joists, will 
come out from the building from under 
the geometric pattern of the wall. It will 
elicit a feeling that is loose and airy to 
facilitate openness and bring abo~t a 
transition between indoors and 
outdoors. Small ornamental trees will 
peer out through the grid overhead to 
soften the whitewashed lines of the 
wooden beams. The trees wi!I also add 
a more natural feeling to the place. 
The area will be divided in two 
by a hedge planted in pots that may be 
moved should the occasion dictate. 
The lounge area will be recessed one 
foot to set it apart from the outside 
classroom to the west. 
so·cial areas as well as 
academic areas are important to the 
schools goals of nurturing creative 
1.51 
ideas. Creating an atmosphere that 
fosters these ideals would be a most 
worthwhile investment for the school 
Bill Delaney 
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DETAIL OF BRIDGE AREA 
The bridge I designed is the one 
closest to the main building. There are 
four things I want to achieve in 
designing this bridge: 
1. Making a bridge that will 'allow 
people to use it as a space, not only as 
a path; 
2. Ma~ing a bridge that is not 
concrete, but changeable; 
3. Making a bridge that can 
optimize the effect and the environment 
that the water creates; 
4. Making a bridge that is cost 
efficient. 
In the center is an indoor/outdoor 
space, 13 feet wide and 80 feet long. 
Waterproof fabrics are placed between 
the beams and posts to create walls 
and ceilings with space between each 
piece of fabric, thus allowing people to 
see out and the light and wind to come 
in. Raised iron grates are placed in the 
center that can be used as benches. 
They are also placed on the floor along 
the edges. These iron grates would let 
people feel, see and hear the presence 
of the water beneath and, at the same 
time, allow sunlight and reflections from 
the water to fill the space. 
There are two aisles along this 
spape with fabric place~ between the 
beams creating ceilings. Benches can 
be placed along these aisles, allowing 
the fabric walls to function as a 
backdrop There are two entrances to 
the center located 2 feet below the 
aisles. These terraces can be used for 
people to gather or for exhibitions. 
Additional iron grates are located along 
the aisles and terraces. , 
, Each piece of fabric has sockets 
around them and each post and beam 
has clips hold the fabric; By utilizing 
this method, students can create their 
own walls and ceilings and play with 
the light and shadows. 
The bridge will be filled with light, 
shadows, and reflections of the water 
cast into the space. This design would 
allow the students to look at and 
experience things in a different way. 
Paul Yoshitomi 
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INDIVIDUAL CONCEPT 
Water adds.a beautiful and ever 
changing aspect to the landscape. By 
changing the way the edge of the land 
· moves in and out or up and down in 
relation to the water, we are allowed to 
experience the mystery, the romance 
and even the playfulness of the water . 
At one spot the edge frolics and 
roll its way down to the water, providing 
a great area for wading or laying out in 
the sun. In another spot the land drops 
sharply down, creating a vista the 
encourages quiet contemplative 
thought. 
These changes in the water's 
edge give us the chance to experience 
the water on a personal and individual 
level. 
Kris Williams 
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DETAIL OF AMPHITHEATRE 
• This amphitheatre was designed 
• to provide outdoor performance and 
e spectator space for both small groups 
or several ·hundred people. It features 
• materials which best suite the purposes 
• of its users for the times of the year it 
• will be used. 
• An allee of red maple trees 
• directs students and visitors to the 
• theatre. In autumn the gold.and red 
maple leaves light up even the most 
• dismal fall day. Winter reveals most 
e clearly the trees' strong, upright, 
• columnar trunks. Red flowers in early 
• 
spring brightly greet the return of 
warmer weather. 
• Kasota stone paving tiles have 
e an intimate texture which pulls attention 
• along the pathway. Its autumnal sandy · 
• color would play beautifully with the · 
fallen red maple leaves and would be 
• warm and golden in the cold sunshine 
• of winter. 
• . Ornamental crabapple trees at 
the entrance ring would have a 
• dramatic form when exposed in the 
• winter, and fragrant bright flowers in 
• spring. Their smaller proportions would 
• create a statement of transition. 
The stage and inner traffic ring 
• would be concrete, a material which 
• does not call attention to itself, thereby 
e creating minimal distractions from 
• events o_r performances. 
The stage is backed by shrubs 
• which would act like a curtain from 
• 
• 
which offstage players might enter. The 
audience would be seated within the 
enclosing traffic ring for small events 
and could spill out above it as needed. 
Norm Vbrk 
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DETAIL OF MARSH ENTRANCE 
The entry to the marsh is the 
point where four elements converge, 
the marsh, the forest, and creekbed ~nd 
the pathway. This convergence is the 
· gateway to a retreat for students to · 
escape the structured campus behind 
them. A woodchip path leads from the 
dormitory through the woods to a 
clearing where the marsh is located. It 
continues around to encircle the area . 
The woods, where students already 
escape, surrounds the marsh, giving 
the visitor a variety of places to explore 
with the interaction of this forest and the 
other three elements. The creekbed 
streams from the main pond in the 
center of the campus. It serves the 
function of taking excess water from the 
pond into the marsh when precipitation 
is great. When the season is dry, 
however, the creekbed is like a dry 
riverbed, with stones and boulders 
exposed from rushing water. When the 
creekbed meets the marsh, the water· 
, slows and it deposits its sediments at 
the mouth of the creek. This has 
caused an underwater delta. Just 
beyond the delta, in the marsh, is a 
small island covered with willows and 
dogwoods showing the slowing action 
of the water as it meets the marsh. this 
retreat area, as shown in the detail of 
the entry, provides a place where . 
stream and pathway meet woods and 
marsh. The water, trees, grasses and 
rocks give students multiple 
opportunities for exploration and 
relaxation . 
Greg Ness 
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